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Edison State Community College Overview 

O1 Distinctive Institutional Features 
Edison State Community College was chartered 
in 1973 under the provisions of the Ohio Revised 
Code as the first general and technical college in 
Ohio.  The college thus emerged without special 
local taxation as a two-year, public, co-
educational, state supported institution of higher 
learning.  From its modest beginnings in a rented 
facility, it has grown in stages to encompass its 
current main campus, located on 130 acres in 
Piqua, Ohio, and a second campus in Greenville, 
Ohio. A satellite center offers coursework in 
Tipp City, Ohio. 
 
In 2000, Edison State Community College 
adopted the Continuous Quality Improvement 
(CQI) approach to organizational performance, 
and a Coordinator of Institutional Effectiveness 
was designated. During 2001, the college joined 
the Continuous Quality Improvement Network 
(CQIN) and the Academic Quality Improvement 
Project (AQIP). 
 
A comprehensive self-study was completed 
through CQIN’s Trailblazer Recognition 
Program and an AQIP Strategy Forum was 
scheduled for summer 2002. In 2003, six key 
process indicators were established and a public 
dashboard was introduced in December of 2004. 
(See Figure 2-2) 
 
Edison is governed by an appointed nine-
member Board of Trustees utilizing a policy 
governance philosophy. A President’s Cabinet, a 
Deans Council, and area-specific directors and 
coordinators round out the designated 
organizational leadership. In 2001, the concept 
of Servant Leadership was introduced supporting 
leadership development and expectations 
throughout the college community.  Figure O-1 
displays Edison’s perception of the inter-
relationships of these initiatives in our 
President’s Target. 

 
Figure O-1 

President’s Target – 2001 
 
The board and the college president have 
determined the organizational mission and vision 
(Figure O-2) through an ongoing learning 
process drawing upon information from 
stakeholders within our legal service area of 
Darke, Miami, and Shelby counties.  Our 
Employee Working Core Values clusters were 
defined through eight, all-staff open forums 
facilitated by our president during the 2001-2002 
academic year. (Figure O-3)  
  
Mission 
Statement 

Edison Community College 
provides learning opportunities that 
enable and empower citizens, 
commerce, and communities in 
Darke, Miami, and Shelby counties. 

Vision 
Statement 

Edison Community College is an 
organization that anticipates, 
initiates, and manages quality, 
accessible, and innovative learning 
needed by citizens, commerce, and 
communities of Darke, Miami, and 
Shelby counties. 

Figure O-2 
Edison Mission and Vision 

Source: Strategic Guide 2000 
 

Excellence/Competence/Accountability 
Integrity/Trust/Dependability/Cooperation 
Diversity/Equality/Understanding/Respect 

Agility/Responsiveness/Adaptability 
Attitude/Joy 
Figure O-3 

Employee Working Core Values Clusters 
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O2 Scope of Educational Offerings 
Edison’s enrollment and offerings have grown 
steadily during its 32-year history.  Beginning 
with 309 students enrolled in 30 courses, it has 
grown to more than 3,000 students enrolled in 
about 30 technical fields, a broad range of 
baccalaureate transfer programs, and 
developmental course work.  It is an open 
admissions institution, welcoming a student 
population ranging from early-admit to senior 
citizens, and from people just becoming 
acquainted with the possibilities of higher 
education to those returning for retraining and/or 
exploration of new fields.  Degrees are granted in 
five degree areas—Associate of Arts, Associate 
of Science, Associate of Applied Business, 
Associate of Applied Science, and Associate of 
Technical Study.  There are also numerous 
certificate options and non-credit programming 
opportunities. (Figure O-4)  Data is not available 
in all areas for all years displayed. 
 
Academic Year 2002 2003 2005 
AA 46 41 42 
AS 50 42 46 
AAS 101 103 112 
AAB 113 116 104 
ATS 3 2 3 
Transfer Module 79 81 52 
Certificate 13 25 24 
Fast Track 30 32 38 
Fiscal Year 2002 2003 2004 
Non-Credit 697 582 447 
Contract Training na na 609 
 

Figure O-4 
Degree/Certificate Breakdown 

Source: Office of Institutional Research 
 

A rapidly growing student segment is in the area 
of post-secondary option students (PSEOP).  
These students are enrolled in college-level 
course work that may also address requirements 
for a high school diploma while earning college-
level credit.  The program began in Ohio in 
1990, and our initial PSEOP participation was 30 
students.  In fall of 2005 that enrollment had 
reached 651, or 22% of our enrollment. 
 
Our Business and Industry Center (B and I) 
provides workforce training for area businesses.  
These services may be located on campus or in 
the workplace.  A Police Academy is housed 
within our B and I as a partner with the Miami 
County Sheriff’s Department. 

O3 Student Base, Needs, and Requirements 
Edison’s key student segments are credit and 
noncredit student groups.  For the academic year 
2004-2005, the unduplicated headcount was 
5,396.  Figure O-5 provides a breakdown of 
enrollment by college division. 
 

DIV 
2002FR  
Total 

2003FR
Total 

2004FR
Total 

  
2005FR 
Total 

BUSINESS 612 600 577 574 
CAREER 355 374 369 394 
COMPUTER 
INFORMATION 796 656 686 649 
ENGINEERING 342 368 279 195 
GENERAL 
EDUCATION 107 64 87 69 
HUMANITIES 1537 1538 1629 1743 
MATH/SCIENCE 1102 1186 1287 1241 
NURSING 83 99 112 125 
SOCIAL 
SCIENCES 891 1029 1125 1124 
Grand Total 5825 5914 6151 6114 

 
Figure O-5 

Enrollment Breakdown 
Source: Office of Institutional Research 

 
In fall of 2005, student age ranged from 14 to 83, 
with 39% of those students being enrolled full-
time.  Student ethnicity representation was nearly 
93% Caucasian.  Gender breakdown reflected 
35% were male and 65% female. (Figure O-6) 
 

 
2002
Fall 

2002 
Spring 

2003 
Fall 

2003
Spring 

2004
Fall 

2004 
Spring 

Male 1,111 1,045 1,115 1,097 1,105 1,067 
Female 1,949 1,918 1,979 1,941 2,045 1,930 

Full-Time 1,038 991 1,087 930 1,163 961 
Part-Time 2,022 1,972 2,007 2,108 1,987 2,036 
American 

Indian/Alaska 
Native 10 9 10 7 7 10 

Asian/Pacific 
Islander 22 22 22 18 27 30 
Black 67 59 56 77 61 58 

Hispanic 17 17 24 18 21 26 
Unknown 219 175 232 16 38 48 

White 2,824 2,681 2,850 2,902 2,995 2,825 
Non-Resident 

Alien 1 7 0 3 1 5 
 

Figure O-6 
Student Profile 

Source: Office of Institutional Research 
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Student readiness for college-level work is a 
telling measure.  Figure O-7 reflects the number 
of students needing remedial work in reading, 
writing, and/or math during fall of 2005.   
 

1,363 Remedial Math 
174 Remedial Reading 
416 Remedial Writing 

1,592 Unduplicated total 
64% of current students who tested for 
placement are identified as needing at least 
one developmental course in reading, writing 
or math. 55% tested for placement into 
developmental math. 

 
Figure O-7 

Student Remediation Needs 
Source: Office of Institutional Research 

 
Many of our students report work and/or family 
responsibilities as conflicting with the reaching 
of their educational goals.  Edison’s program 
delivery has been diversified to support students 
with differing needs.  Most courses are delivered 
in the traditional face-to-face format, while many 
are also available as web-enhanced, web-flex, 
online, or through interactive video 
conferencing.  Course length is variable with 
modules lasting four weeks, eight weeks, twelve 
weeks, or sixteen weeks. To demonstrate the 
flexibility of class scheduling, in FY 04 there 
were thirteen class starting dates for credit 
courses. 
 
Many courses are offered online.  For flexibility, 
some preliminary coursework for licensed 
practical nurses wanting to transition into the 
registered nursing program is provided online. 
The Office Systems Administration, Medical 
Office Assistant program was the first totally 
online degree offered in a learning cohort format 
beginning in fall 2004.     
 
All students require a safe and comfortable 
learning environment with up-to-date technology 
and equipment.  Further requirements are 
academic support, advising services, and 
sometimes personal counseling.  Career guidance 
and placement services are important to those 
students completing certificates and technical 
degrees while transfer students call for defined 
articulation agreements, 2 + 2 programs, and 
degree completion options. 

O4 Collaborations, Needs, and Requirements 
Edison’s success in the development and 
maintenance of partnerships with other 
institutions and agencies enhances its ability to 
serve students and stakeholders while fulfilling 
its brand, A personal experience, a rewarding 
education.  Figures O-8a and O-8b list some of 
our key collaborations. 
 
Area high schools:   
Twenty-seven high school districts are located 
within the three-county service area for Edison 
State Community College.  The college provides 
numerous opportunities for collaboration such as 
Tech Prep, the Post Secondary Enrollment 
Option, regional math competitions, career fairs, 
and summer sport camps. 
Community Colleges:   
Edison collaborates with other community 
colleges for purposes of sharing programs such 
as biomedical technology. 
Colleges and Universities:   
There are numerous articulation agreements, 2 + 
2 programs, bridge programs, and completer 
programs between Edison and area institutions.  
These provide educational opportunities at the 
associate degree level, the bachelor degree level, 
and the master degree level. 
Advisory Committees:   
All of the college’s occupational/technical 
programs have advisory committees whose 
membership includes area professionals and 
community members. 
Community Business and Industry:   
These partnerships allow for the design and 
delivery of needed training programs for 
organizations within our three-county service 
area.  Also, these organizations provide for 
Edison opportunities for career education in 
areas of clinical programming, internships, 
educational support, career fairs, health fairs, and 
leadership development institutes. 
 

Figure O-8a 
Key Collaborations 
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Educational Organizations:   
Edison is an active member in the American 
Association of Community Colleges, SOCHE, 
the Academic Quality Improvement Process, the 
Continuous Quality Improvement Network, and 
the League for Innovation.  Each of these 
organizations provides opportunities to partner 
with other organizations and to share best 
practices and approaches for enhancing the 
learning experience while applying continuous 
quality improvement practices to higher 
education. 
General Stakeholders:   
Alumni, Edison’s Board of Trustees, college 
employees, community members, and area 
legislators require the college deliver a cost-
effective education that will provide well-trained 
employees and life-long learning opportunities, 
thereby enhancing both the economic and 
intellectual well-being of our constituency. 

 
Figure O-8b 

Key Collaborations 

O5 Faculty and Staff Base 
Edison values its employees and is making 
efforts to enhance the working and learning 
environment.  The college employs 143 full-time 
and 13 permanent part-time employees.  
Employees are segmented into three groups:  
faculty (44), administrative and professional staff 
(62), and support staff (50).  Full-time faculty are 
represented by the Ohio Education Association, 
an affiliate of the National Education 
Association.   
 
Faculty and staff expertise and dedication are 
major strengths of the organization.  Faculty and 
administrative openings are advertised nationally 
in an effort to hire the most qualified applicants.  
Hiring is based upon expertise in the discipline, 
work-place experience, and educational 
background and credentials. (Figure O-9) 
Approximately 310 adjunct faculty are available 
to teach courses part-time, as needed. 

 
 Faculty Administrative 

Professional 
Staff 

Support 
Staff 

Number of 
Employees 44 62 50 
No Degree 0 5 25 
Diploma 0 1 0 
LPN 0 0 1 
Associate 0 10 18 
Bachelors 7 18 5 
Masters 27 27 1 
Doctorates  8 1 0 
Juris Doctor 2 0 0 
 

Figure O-9 
Employee group, number, educational level 

O6 Facilities, Equipment, Technologies and 
Regulatory Requirements 
The Piqua campus is situated on 130 acres.  It 
features four interconnected buildings, all 
handicap accessible.  Multiple classrooms, 
computer labs, science laboratories, art and 
music facilities, along with faculty and 
administrative offices and student support 
services are located in the main building.  An 
annex accommodates theater production 
preparations and maintenance equipment. 
 
The newly renovated Darke County Campus 
incorporates 17,000 square feet of classroom, 
laboratory, office, and student support facilities. 
 
In December of 2003, a capital campaign was 
begun to support the expansion of the Piqua 
campus to include a 500-seat presentation center, 
an expanded library and Internet Café, and an 
expanded Business and Industry Center. 
 
Edison is proud of its well-developed technology 
infrastructure that supports instruction and 
administrative computing. In April 2005, Datatel 
recognized Edison for “Exemplary Leadership 
and Collaboration in support of the Community 
College Mission.”  Our college uses a Datatel 
system as our enterprise management system, 
Blackboard 6.3 as its primary instructional 
platform, and WebAdvisor as the student help 
platform.  The application process, registration 
for classes, and accessing grades can all be 
accomplished online. 
 
Technology is integrated into all instructional 
areas and offices. There are 1000 computers on 
the two campuses. These are located in 22 
designated computer labs, in the library, the 
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Learning Center, and the Internet Café. There are 
Internet access/projection capabilities in all 
classrooms. Public areas of the campus, such as 
the cafeteria, library, study lounges, and hallway 
gathering centers maintain open access wireless 
network availability. Multiple classroom/meeting 
areas have Polycom capabilities between the 
Edison campuses, as well as with other higher 
education organizations. 
 
All offices and work areas have computers with 
Internet access.  Printers and fax machines are 
available in office areas or through localized 
networks.  An IP Telephone system provides 
multiple lines into all offices, voice mail, etc., for 
all employees. 
 
Student-used computer technology replacement 
is now integrated into a normal budgeting 
process through technology fees designated for 
the Computer Replacement Fund (CRF). A 
cross-functional committee determines 
laboratory computer replacement priorities.  All 
technology purchasing is coordinated through 
the Information Technology Services (ITS) in 
order to maintain campus-wide standards for 
both hardware and software. 
 
Edison functions within a regulatory 
environment that includes the Ohio Board of 
Regents and the United States Department of 
Education, accreditation by the Higher Learning 
Commission of the North Central Association 
(HLC/NCA), specialized program accreditations, 
and state and federal licensing agencies.  
Limitations and mandated standards are in place 
due to state and financial aid requirements, the 
Americans with Disabilities Act (ADA), Office 
of Safety and Health Administration (OSHA), 
and Equal Employment Opportunity (EEOC) 
compliance requirements. 

O7 Competitive Environment 
The geographic area designated to be served by 
Edison State Community College is made up of 
Darke, Miami, and Shelby counties, a total area 
of 1400 square miles.  It represents urban, small 
communities, and rural areas.  Students from 
neighboring counties travel to Edison for specific 
programs, and students from across the United 
States participate in our online classes and 
degree programs. 
 
Regional community colleges offering program 
options not available at Edison draw from our 
general education classes. Many of our 
competitors are the receiver colleges within the 

area, such as Bowling Green and Wright State 
Universities.  Articulation agreements, 2 + 2 
programs, and completer degrees are in place in 
some disciplines, and transfer data are collected 
from these schools, when available.  Competition 
for noncredit students comes from the Applied 
Technology Center, an adult training center, and 
from businesses that elect to do their own 
training.  Increasingly, Internet-delivered 
education from area and out-of-area institutions 
competes for Edison’s credit program offerings. 

O8 Opportunities and Vulnerabilities 
Edison has many opportunities for growth and 
for expanded service to stakeholders. Student 
success is key to evaluating our continuous 
quality improvement projects and activities.  
Edison is committed to classroom success as 
well as to personal and professional success after 
a student leaves the college setting.  
 
The new building plan will provide for an 
expanded library/learning center, an enlarged 
Internet Café, increased allied health 
programming, and a Performance Center which 
will enhance educational conferencing 
possibilities and will provide additional space for 
college-related offerings.   
 
With the College Dashboard deployed, more data 
is being mined to determine specifically if and 
how well the college is meeting its key process 
indicator goals.  Documentable data will provide 
a better means for fact-based decision making 
while encouraging an alignment of our mission, 
vision, and values. 
 
Most vulnerability concerns revolve about 
revenue levels and resources.  State funding in 
Ohio has decreased over 12% over the past four 
years, while tuition increases have been capped 
at 6% annually.  The state-sponsored Post 
Secondary Option Program, a major contributor 
to Edison’s continued growth, is being 
challenged by some.  And new programs and 
programs provided in alternative delivery 
packages will not make up for revenue lost.  
There is no local tax support for the college, and 
although there is indication the economy is 
rebounding, area unemployment remains an 
issue. 
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Glossary 
 
ADA 
Americans with Disabilities Act 
 
AQIP 
Academic Quality Improvement Process 
 
ARC 
Advising Resource Center 
 
B and I 
Business and Industry Center 
 
COMPASS 
Computer Adaptive Placement Assessment and 
Support System 
 
CRF 
Computer Replacement Fund 
 
CQI 
Continuous Quality Improvement 
 
CQIN 
Continuous Quality Improvement Network 
 
EEOC 
Equal Employment Opportunity Commission 
 
EMC 
Edison Marketing Committee 
 
ESEA 
Edison State Education Association 
 
ETC 
Edison Technology Committee 
 
Fast Track 
Four to six courses completed in one year or less 
for job placement or advancement 
 
Flex class 
Classes meet half the amount of time a regular 
class meets and require individual or group out-
of-class assignments to make up missed time 
 
FMLA 
Family Medical Leave Act 
 
HLC/NCA 
Higher Learning Commission of North Central 
Association 
 
ITS 
Information Technology Services 

 
KPI 
Key Process Indicator 
 
LAN 
Local Area Network 
 
LPN 
Licensed Practical Nurse 
 
NCLEX 
National Council Licensing Exam 
 
NANDA System 
North American Nursing Diagnosis Association 
 
Online class 
Classes delivered totally online using 
ConnectWeb or Blackboard 
 
OPOTA 
Ohio Police Officer Training Association 
 
OSHA 
Office of Safety and Health Administration 
 
SHRM 
Society for Human Resource Management 
 
SOCHE 
Southwestern Ohio Council for Higher 
Education 
 
TGIF 
To Get Information First 
 
TM 
Transfer Module 
 
Web-enhanced class 
Face-to-face class with web-based assignments 
 
Web-flex class 
Instructions and assignments are delivered 
partially online and partially in a traditional face-
to-face classroom  
 
UPDATE 
Daily email communication of activities and 
information 
 
VPN tunnel 
Virtual Private Network  
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Category 1:  Helping Students Learn 

1C1 Context  
Edison undergirds its mission (Figure 0-2) with 
student learning objectives of different types. 
Student core values and general education 
outcomes are printed in the General Information 
sections of the College Catalog and the Student 
Handbook. Career program outcomes are 
available in program-related materials including 
College Catalog program pages.   
 
Student core values (Figure 1-1) represent a set 
of principles which guide the college in creating 
its educational programs and environment.  They 
are to be reflected in every aspect of the college 
and at all levels, so that a student completing a 
degree program will not only have been 
introduced to each value, but will have had those 
values reinforced and refined throughout the 
educational journey.  
 
Core Values:   
communication, ethics, critical thinking, human 
diversity, inquiry/respect for learning, and 
interpersonal skills/teamwork. 

 
Figure 1-1 

Student Core Values 
Source: College Catalog p.7 

 
Within general education, there are six outcomes 
(Figure 1-2) characterized by open-mindedness, 
tolerance, critical thinking, perspective, 
creativity, and a sense of values.  These 
outcomes support the development of a 
particular mental habit that serves as a basis for 
personal, professional, and social growth. 
 
The outcomes identified by career program areas 
are validated by advisory committee input 
reflecting entry level competence based upon 
industry standards within the specific field of 
study.  Figure 1-3 provides an example using the 
registered nursing program. 
 

1C2 
Edison’s student stakeholders are diverse in age, 
background, ability, focus, and personal goals.  
To deliver on our brand, A personal experience, 
a rewarding education, it is necessary that the 
college monitor closely student needs and adjust 
our support processes to enhance student 

success.  To this end, Edison has mandatory 
assessment and placement policies.  For those 
students not exhibiting prerequisite skills, 
developmental coursework is available in 
reading, writing, and mathematics.  There are 
also more general offerings in areas of study 
skills, test-taking, etc. 
 
Academic advising is available to all students 
either through the Advising Resource Center 
(ARC) or with faculty in one’s major.  A 
Learning Center provides discipline-specific and 
general tutoring services free of charge.  (See 
Category 6) 
 
 ■ Demonstrate critical thinking skills in order 

to understand complex relationships; to 
evaluate claims of truth, aesthetic value, 
ethics, and morality; and to make appropriate 
choices and draw defensible conclusions; 
■ Use written and spoken English effectively 
in a free exchange of ideas; 
■ Appreciate the process and structure of 
mathematics and apply them to the analysis 
of the physical world; 
■ Develop a mental habit which is open-
minded, tolerant, even appreciative of 
diversity; 
■ Develop effective interpersonal skills; 
■ Use information sources and apply basic 
methods of inquiry from many fields, 
including scientific method, social and 
scientific observation, cause-effect analysis, 
and artistic criticism. 

 
Figure 1-2 

General Education Outcomes 
Source: College Catalog p.8 

 
 
The faculty share with the academic 
administration the responsibility for the 
development of learning expectations, 
objectives, and practices.  A multi-disciplinary 
Curriculum Committee reviews individual 
courses and programs on a rotating basis to 
ensure they are current and in alignment with the 
college’s mission and values.  It is within this 
committee that the integration of student core 
values (Figure 1-1) and the general education 
outcomes (Figure 1-2) are monitored.  New 
course requests may be offered once as a “299” 
to establish need or interest, but are brought to 
the Curriculum Committee for scrutiny prior to 
their being listed in the Academic Catalog and 
being offered on a continuing basis. 
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 1. Use current knowledge in the 
sciences, humanities, and nursing to 
promote wellness and/or identify 
changes in health status; 

2. Use the nursing process in the direct 
care of a group of clients in both 
acute and long-term care settings 
where established nursing policies, 
procedures, and guidance are 
available; 

3. Establish a database for the client 
and/or family based on assessment 
of Gordon’s functional health 
patterns of holistic and nursing 
perspective; 

4. Identify health problems brought 
about by an illness, condition or 
situation in order to formulate 
nursing diagnosis (NANDA System 
Applied); 

5. Develop goals in collaboration with 
the client and family; 

6. Individualize plans of care for a 
group of clients based upon 
differences; 

7. Implement plans of care to meet 
basic human needs; 

8. Demonstrate clinical competency; 
9. Value caring behaviors; 
10. Use effective communication 

techniques that assist the client and 
family with the resolution of health 
problems; 

11. Participate with clients, families and 
other health care workers to evaluate 
outcomes to the individualized plans 
of care for a group of clients; 

12. Establish priorities for nursing care 
for a group of clients in a variety of 
health care settings; 

13. Delegate care to other workers 
based upon the legal parameters of 
their practice as well as their roles 
and responsibilities; 

14. Be accountable for care delegated to 
others; 

15. Use the principles of group 
dynamics and other interpersonal 
skills as a basis for collegial 
interaction; 

16. Serve as an advocate for clients; 
17. Regard all members of the health 

care team with respect; 
18. Use appropriate channels of 

communication to solve problems 
associated with client care; 

19. Practice in a cost-effective manner; 
20. Manage the living environment to 

facilitate client needs; 
21. Make referrals on the basis of 

identified client needs and 
knowledge of available resources; 

22. Practice within the ethical and legal 
framework of nursing; 

23. Report concerns regarding the 
quality of care to the appropriate 
person; 

24. Demonstrate open communication 
skills within the organizational 
structure of the work setting; 

25. Recognize the importance of 
nursing research in advancing 
nursing practice; 

26. Cite examples of the impact of 
professional organizations in 
nursing practices; 

27. Support a commitment to personal 
growth through lifelong learning; 

28. Value nursing as a career and values 
own practice; 

29. Relate societal forces affecting the 
practice of nursing. 

 
Figure 1-3 

Program Outcomes in Nursing 
Source: College Catalog p. 74 

 
1C3 
Key instructional programs, delivery format, and 
length of course offerings are listed in Figure 1-
4. 

 

1C4 
The racial diversity of the faculty and student 
population is fairly representative of the 
designated area Edison is to serve, although there 
are continued efforts through staff hiring 
practices and student recruitment activities to 
expand that diversity. On-campus activities 
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support racial diversity through programs and 
displays recognizing events such as Black 
History Month.  Psychology 121, Introduction to 
Psychology, is a general education course taken 
by most students, and it emphasizes and 
evaluates changing diversity perspectives, while 
the International Club and Religion 121, World 
Religions,  support understanding of different 
cultures. 
 
A full-time Coordinator for Students with 
Special Needs is available through the Student 
Development Office. Special accommodations 
and services are provided in the classrooms and 
labs, the Learning Lab, Internet Café, and 
cafeteria. Both campuses and the Tipp City 
satellite center meet ADA specifications for 
access. 
 
A better understanding of age diversity is 
realized through classroom activities where 
students of different ages and backgrounds are 
required to work together on class-related 
projects and activities.  Whereas no formal 
process defines how learning experiences are to 
be managed, faculty are expected to offer 
educational opportunities that support active 
learning, such as group projects, discussions, 
computer-assisted activities, service learning, 
clinicals, or internships. 
 
Efforts to accommodate different learning styles 
are further supported by numerous classroom 
designs and delivery options. (See Figure 1-4)     
Students also have available tutoring services, 
study tables, and special topic coursework such 
as study skill development or test-taking. 

1C5 
Edison supports a climate that celebrates 
intellectual freedom, inquiry, reflection, respect 
for intellectual property, and respect for differing 
and diverse opinions in numerous ways 
throughout the college community.  All faculty 
and staff are equally yoked with the expectation 
that our Employee Working Core Values will be 
adhered to.  Those value clusters were developed 
during the 2001-2002 academic year through all-
campus forums led by our president.  They are 
listed in Figure 0-3. 
 
Positional leaders are required to participate in 
an ongoing Servant Leadership Training process 
that supports desirable Leadership 
Characteristics defined by an AQIP Action 
Project team working in the area of leading and 

communicating.  Those are reflected in Figure 1-
5. 

Leadership Characteristics 
Elements of Effective Pedagogy/Androgogy 
Listening Skills 
Group Process/Facilitation Skills 
Systems Thinking 
Values-based Leadership 
Enabling and Empowering 
Teachable Point of View 
Accountability and Assessment 

Figure 1-5 
Leadership Characteristics 

Source: AQIP Team Minutes March 2003 
 
Faculty have guaranteed rights in areas of 
intellectual property based upon the master 
contract. All new faculty and staff are assigned 
mentors through the required orientation process 
who help to encourage an understanding of 
related rights and responsibilities, as well as a 
better understanding of the college’s mission, 
vision, and values. 
 
The Academic Senate discusses these concepts 
as they apply to faculty and the college’s 
programs.  Faculty support these academic 
qualities within their classrooms by integrating 
the Student Core Values (Figure 1-1) into their 
presentations and activities.  More specifically, 
faculty teaching computer-based classes 
emphasize the legal use of software, and the 
library staff monitors possible copyright 
infringement. 

1P1 Processes 
Edison’s Student Core Values and General 
Education Outcomes have been determined by 
faculty and academic administrative units 
through collaborative processes.  The core values 
were discussed and agreed upon during an all-
faculty, off-campus retreat in 1991.  Since that 
time they have been incorporated into all course 
offerings and non-classroom experiences to some 
extent or another.  General education outcomes 
are reviewed regularly by the Academic Senate 
membership.  In 2002-2003, those outcomes 
were reduced to the current six (Figure 1-2) 
because some were immeasurable.  During the 
fall of 2004, the Vice President for Education 
was charged with leading a college-wide review 
of general education objectives and the 
cascading of those objectives into specific 
disciplines and programs.  That process 
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continues and is to be completed during spring 
2006. 
Discipline-specific objectives are determined by 
those faculty teaching within the discipline and 
their representative dean, while technical 
program objectives have additional input from 
external advisory committees, comprised of 
professional practitioners and employers.  All 
objectives are juried against requirements of the 
Ohio Board of Regents, appropriate business and 
industry standards, and professional 
organizations specific to the subject area. 
Discipline and program review processes occur 
on a five-year cycle, monitored by the college 
Assessment Committee. 

1P2 
New course design may be initiated by a faculty 
member or an academic dean.  New courses may 
be the result of a specific interest or need.  In 
either case, a faculty member will design the 
course syllabus indicating goals and objectives to 
be met, topics to be covered, possible activities 
and assessment processes to be used, available 
resources, Student Core Values addressed, and 
course alignment with academic programming 
and college mission, vision, and values.  The 
faculty member and supervising dean will 
present the completed course syllabus to the 
Curriculum Committee for discussion and 
approval. 
 
Additions to and/or deletions from programs, as 
well as program re-designs, are also presented to 
the Curriculum Committee.  Academic 
departments impacted by changes are notified 
and their concerns considered before changes are 
approved.  Specific guidelines are published 
indicating what types of changes require 
Curriculum Committee approval. 
 
Programs shared with other institutions, such as 
Biomedical Technology with Sinclair 
Community College or a 2 + 2 in Engineering 
Technology with University of Dayton, are 
facilitated by faculty, deans within the specific 
area,  the Director of Advising and Transfer, and 
ultimately approved by the Vice President for 
Education. 
 
New program development is charged to the 
Vice President for Education who directs a 
sequential process determined by a cross-
functional team representing academics, student 
development, and marketing.  (See Figure 1-6)  

After completing the process, the proposal is 
forwarded to the Curriculum Committee. 
 
Business and Industry designs and implements 
programs independently and in partnership in 
response to expressed stakeholder needs.  For 
example, a Police Academy is offered resulting 
in Ohio Police Officer Training Association 
(OPOTA) certification in partnership with the 
Miami County Sheriff’s Department, while an 
autonomous program would be The Society for 
Human Resource Management (SHRM) 
certification.  

1P3 
All students admitted to the college are expected 
to demonstrate their degree of preparation 
through ACT or SAT scores, previous college 
credit, or COMPASS testing.  Based upon that 
information, students are placed into appropriate 
English and mathematics classes.  Computer 
readiness for online learning is determined by 
testing, credit coursework, or a readiness 
workshop.  Some programs require specific 
industry certification prior to enrollment.  
Through advising, students are encouraged to 
balance class loads and schedules with those 
personal issues commonly impacting success. 
 
Within the curricula are prerequisite course 
requirements determined necessary for the 
foundational understanding of material that will 
support thinking at higher levels. Specific 
disciplines, such as computer information 
technology, require documented skill 
proficiency.  This may be in terms of a 
prerequisite course, past performance, or a 
proficiency examination such as A++.    These 
course requirements are suggested by the faculty 
and must be approved by the representative dean 
and the Curriculum Committee. 
 
Some courses and/or programs may require 
specific criteria be met before formal entry into 
the program curricula.  These may include such 
things as grade point average (LPN transition 
program), computer proficiency (CISCO), or 
background checks (Human Services). 
 
Student performance is monitored through 
classroom assessment, program advisory 
committees, employer feedback, and the 
Dashboard/Balanced Scorecard to determine if 
student academic/skill needs are being 
supported.  
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1P4 
Expectations regarding student preparation and 
student learning objectives specific to courses, 
programs, certificates, and degrees are 
communicated through multiple venues.  The 
college’s catalog is published annually both in 
hard copy and online.  The college’s website also 
provides access to the Student Handbook, 
specific program information, individual faculty 
sites including course syllabi, and frequently 
asked questions and answers. 
 
Orientation sessions are available for new 
students each term on each campus.  
Additionally, admissions, Advising Resource 
Center (ARC), and registration personnel are 
located coincidentally and have access to 
materials necessary to provide information for all 
offered programs.  

New Program Proposal 
To assist departments interested in proposing 
new majors, the New Programs Committee 
has developed the following 
guidelines/questions, which should be 
considered by the individual/department in 
the development of the proposal and based 
upon collected data. 

1. How is the new program congruent with 
the mission of the college? 

2. What is the rationale for proposing the 
new program? 

3. List four desired outcomes of the new 
program. 

4. What demand is there for this new 
program amongst our current students 
and potential new students? Upon what 
information do you base your analysis 
of demand? 

5. What is the demand by employers for 
graduates of this program?  How will 
the proposed program satisfy a need 
within the community? 

6. What additional necessities will the 
proposed new program require?  
Include estimated costs, ideas for 
partnerships and other funding 
resources if applicable. 
a. Staffing 
b. Facilities/Space Requirements 
c. Equipment 
d. Library holdings, Periodicals, 

AV, etc. 
e. Technology - computer 

hardware/software/multimedia 
Other related items (i.e., licensing, 

credential requirements, etc.) 
Procedures for New Program Proposals 

1. The initiating employee will access the 
Criteria Sheet for New Program 
Proposals in Public Folders. 

2. After completing the Criteria Sheet, the 
initiating employee will forward it to 
the Chairperson of New Programs 
Committee, who will then forward it to 
other committee members.  A meeting 
with the New Programs Committee will 
then be scheduled. 

3. The initiating employee will meet with 
the committee, who will request 
clarification or more data (i.e. 
community survey, etc.) if appropriate.  
The committee may suggest additional 
resources or assist with information 
gathering if appropriate. 

4. The initiating employee and supporting 
committee members will present the 
completed New Program Proposal and 
supporting data at Dean’s Council. 

5. Copies of the Dean’s Council Minutes 
and the proposal will be forwarded to 
the president. 

 
Figure 1-6 

New Program Proposal 

1P5 
Various career interest inventories are available 
to assist students in determining programs that 
will match individual needs, interests, and 
abilities. Possible choices are discussed with the 
student in view of past experience, test scores, 
and general understanding of the program under 
consideration.  Designated career counselors are 
supported by the special needs coordinator and 
discipline-specific faculty. 
 
Once a student has selected and been enrolled 
into a specific program, a faculty advisor will be 
assigned to monitor student progress until 
matriculation.  Support services in terms of a 
Learning Center, an Internet Café, study tables, 
the library, and personal support groups are 
available to further undergird student success. 

1P6 
Both direct and indirect measures of student 
learning are used at Edison.  Direct measures 
include external validation testing such as the 
National Council Licensing Examination 
(NCLEX) taken by those completing the 
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registered nursing program (Figure 1-7) or 
subject-related standardized tests.  Capstone 
projects are required in several programs, for 
example, marketing and computer information 
technology.  These projects are adjudicated by 
non-Edison professionals, while oral 
communication skills are evaluated by outside 
reviewers from other colleges and universities.  
 

NCLEX Data 
(National Council for Licensing Examination) 

Ye
ar 

Number 
of 
Graduate
s 

Passed 
on 1st 
attemp
t 

Passed 
on 
other 
attemp
ts 

Not 
pas
sed 

20
04 49 

42 
(85.57

%)

7 
(14.46

%)
0 

20
03 31 

30 
(96.77

%)

1 
(3.33
%)

0 
20
02 41 

33 
(80.49

%)

8 
(19.5
%)

0 

 
Figure 1-7 

Nursing Pass Rates 
Source: Ohio Board of Nursing 

 
Indirect methods include student self-assessment 
via instructor evaluation, student satisfaction 
surveys, and employer feedback.  Transfer data 
to Wright State University indicates Edison 
students perform at higher academic levels than 
native students.  (See Figure 1-8 and 1-9)  More  
Edison students transfer to WSU than to any 
other single area institution. 
 
Data is aggregated and segmented allowing 
faculty and administrators to use the gleaned 
information to generate areas of research, target 
areas for improvement initiatives, trend data 
internally, and to compare student results with 
our community college cohort, state, and 
national data when available.  All student-related 
data is entered into our Dashboard/Balanced 
Scorecard and available through password 
access.  

1P7 
Edison’s course delivery system balances known 
student and institutional needs based upon 
factors such as documented program need, 
qualified faculty availability, staff support, and 
classroom access.  Figure 1-4 registers the 
various timeframes available for courses offered 
by the college. Courses are offered in the 
traditional, web-enhanced, web-flex, and online 
modalities. Interactive video conferencing course 

presentations allow for multiple site course 
availability. 
 
Specific programs are also adjusted in offering 
format to accommodate stakeholder needs.  For 
example, in fall 2004 Edison’s first completely 
online degree program was introduced.  It was a 
learning community, cohort-based curriculum in 
Office Systems and Administration, Medical 
Office Assistant option.  Designed to 
accommodate the needs of students unable to 
come to campus, it attracted twelve full-time 
students.  Twelve students have registered for the 
second year of that program. 
 
Other examples of alternative presentations 
include College Tech Prep in association with 
the Upper Valley Tech Prep Consortium and 
Greenville High Schools, Fast Track Programs 
(Figure 1-10), and offsite degree opportunities.   
 
Computers Basic Computer, Networking, Computer 

Maintenance, Help Desk, Programming, 
Microsoft, and CISCO 

Internet Web Site Design, Interactive Media 
Office 
Automation 

Secretarial Skills, Medical Secretary, 
Medical Transcription, Office Automation, 
Desktop Publishing 

Technical 
Writing 

Using writing skills for technical literature 

Art Photography 
Accounting & 
Finance 

Accounting Clerk, Tax Consultant 

Business & 
Sales 

Management, Sales, Real Estate, Human 
Resource Management 

Engineering & 
Manufacturing 

Logistics, Manufacturing Management,  
Basic Human Relations, Quality 
Management, Six Sigma, Lean 
Manufacturing,  AutoCAD, 
Pro/ENGINEER, Injection Molding, 
Extrusion and Blow Molding, Basic 
Electricity/Electronics, Industrial 
Electrical Controls, Factory Automation 

Human 
Services 

General, dealing with people and mental 
health referrals. 

Early 
Childhood 
Development 

General, involving programs for young 
children 
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Transfer Data 2004-2005
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1P8-1P9 
Ongoing efforts to ensure that programs meet 
key design and delivery requirements occur at 
multiple levels.  Faculty use individual student 
results within classes to implement appropriate 
strategies to increase student success and to 
recommend needed educational support services. 
Full-time faculty maintain regularly scheduled 
office hours; a Learning Lab provides free 
tutoring services; and the library and Internet 
Café are staffed to assist students with various 
needs.  A special needs coordinator works with 
staff and students when specific learning 
accommodations are requested. 
 
Technical programs provide annual year-end 
reports to the Assessment Committee reflecting 
program outcome assessment.  Their 5-year 
Program Review cycle is supported by advisory 
committee input and input from selected 
professionals working in the field. Program 
modifications, expansions, and deletions are 
considered during this process. 
 
General studies courses are state-mandated.  
Specific courses must be offered to meet the 
transfer module requirements of state colleges 
and universities and to maintain degree-granting 
privileges.  These are seldom discontinued, but 
are reviewed for currency and applicability.  
Edison faculty began such a review in fall of 
2004 and should complete the process by spring 
2006. 
 
Student input gleaned from instructional 
evaluations provides anecdotal information for 
program enhancement.  Academic administrators 
monitor course retention, completion, and 
student satisfaction data, three of Edison’s key 
process indicators (KPIs), through the College 
Dashboard/Balanced Scorecard. These processes 
facilitate data-informed decision making.  

1P10 
Co-curricular development goals are aligned 
with the student core values (Figure 1-1) and 
efforts made to be certain each student is 
introduced to and has modeled the characteristics 
Edison wants its graduates to reflect, regardless 
of degree or discipline. Examples of activities 
include: 
 

• Phi Theta Kappa:  supporting scholastic 
excellence 

• Student Ambassadors: leadership 
development 

• International Club:  encourages 
understanding of other cultures 

• Student Activity Organization:  
organization and execution of events 

• Campus Crusade for Christ: spiritual 
development 

 
Discipline-related clubs include Society for 
Human Resources Management (SHRM), 
Photography Club, Stagelights Theatre 
Company, Writers Club, Digital Media Club, 
and Edison Arts League.  Some support groups 
are available, such as Alcoholics Anonymous. 

1P11 
Entry-level assessment is designed to assess 
entry-level student competency in basic reading, 
writing, and mathematics.  It is managed by 
Student Development staff via interviewing and 
testing that results in appropriate placement 
within those class categories.  In some instances, 
such as nursing or specific computer-related 
programs, additional assessments may be 
required. 
 
Ongoing assessment occurs at the course level. 
Faculty members secure information through 
testing, group activities, capstone projects, 
exhibition of skill proficiency, internship 
performance, portfolio development, etc. 
 
The Assessment Committee, a cross-functional 
group comprised of faculty, administration, and 
staff, guides “across-the-curriculum” assessment 
processes.  In mathematics, departmental 
examinations are given to assess how well 
students are achieving outcomes and for 
instructional improvement, regardless of 
instructor. Only baseline data is currently 
available.  Samples of writing assignments are 
requested from faculty for randomly selected 
students whose writing skill development is 
tracked during their tenure at Edison.  See Figure 
1-11 for data regarding writing performance. 
Also within this exercise, critical thinking and 
inquiry/respect for learning are evaluated.  And 
in oral communication, speeches are recorded to 
CDs and juried by speech faculty from other 
colleges and universities.  Results of these 
college-wide efforts are not normed, but have 
shown improvement. 
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Exit assessment occurs upon program 
completion and is based upon student success on 
licensure/certification exams, capstone project 
evaluation by external evaluators, portfolio 
development, internship performance, and 
transfer success. 

1P12 
Edison has limited documentation confirming 
student preparedness.  Licensure examinations 
for nursing and employer surveys are our most 
tangible data sources.  Some preliminary 
information is received from internship 
supervisors as to student knowledge and skill 
levels, while student success after transfer is 
anecdotal with exception of Wright State 
University. (Figures 1-8, 1-9) 
 
A mandate for external validation measures of 
program effectiveness was given by Edison’s 
President during his Fall Address, 2005.  All 
disciplines and programs are to be waged against 
normed instruments that measure 
teaching/learning effectiveness by spring 2006. 

1P13 
The KPIs reflected in Edison’s 
Dashboard/Balanced Scorecard include 
developmental pass rates, course retention and 
pass rates, graduation rates, graduation surveys, 
licensure pass rates, and transfer success. 
 
Advisory committee input and employer 
feedback are used within specific program areas 
to determine program effectiveness and to drive 
program enhancements. 

1R1 Results 
The development and implementation of 
Edison’s Dashboard/Balanced Scorecard has 
given impetus to gathering, segmenting, and 
interpreting assessment data from throughout the 
college.  In some areas we have found our data to 
be rich, while in other areas major voids have 
been recognized.  Data-informed decision-
making is our goal, and efforts are being made to 
implement processes that will better track 
student progress and will provide performance 
comparisons at regional and national levels.   
 
The Assessment Committee has implemented 
direct measurement processes addressing two of 
our student core values, communication and 
diversity.  College-wide written communication, 
critical thinking and inquiry /respect for learning 

have been evaluated since 1999.  The initiative, 
led by a faculty member, incorporates randomly 
selecting students new to Edison and then 
tracking their skill development through 
documents secured from different courses and 
areas of study until graduation.  Those faculty 
reviewing these documents are trained and 
reflect an 80% inter-rater agreement.  Figure 1-
11 shows writing scores from 2000 – 2005, 
while Figure 1-12 displays the assessment 
instrument used in that process. 
 

Spring 2001 – 2003 baseline data 56% 
Fall 2003 63% 

 

Fall 2004 49% 
 

Figure 1 – 11 
Writing Assessment  

N=600 
Oral communication evaluation was 
implemented within speech classes in fall of 
2004.  Student speeches are digitally recorded, 
burned to CD, and randomly selected speeches 
are forwarded to regional speech faculty from 
other institutions.  This assessment practice uses 
the Conversation Skills Rating Scale and the 
Rhetsen scale.  Comparisons of scores from 
Edison faculty with non-Edison faculty using a 
matrix are posted with a scoring agreement of 
78%, while the target of 80% had been set.  
 
For two years introductory psychology students 
have participated in a program measuring gender 
bias through Harvard University.  The process 
has been riddled with logistics problems and no 
firm data has been gained.  Hoping the process 
problems have been remedied, we will 
participate another year before attempting an 
alternative measurement process. 
 
Employer satisfaction data is gained through 
employer surveys and through input from 
advisory committee members.  Surveys are sent 
to some organizations providing clinical 
experience for nursing graduates and to other 
organizations during the area program reviews.  
Data has reflected a 95% satisfaction with 
student preparedness and performance.  A more 
concentrated effort to contact area employers 
was initiated in fall of 2005. 
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IR2 
Only one Edison program requires licensure, that 
being our registered nursing.  Pass rates for the 
NCLEX examination are listed in Figure 1–07 
and reflect strong curriculum and effective 
student learning meriting Edison a 5-year 
accreditation with full approval from the Ohio 
Board of Nursing and National League for 
Nursing Accrediting Commission continuing 
accreditation through 2011. 
 
Other student success data available is 
developmental student success in subsequent 
course work, Figure 1-13, cohort graduation 
rates, Figure 1-14, and student transfer success to 
Wright State University, Figure 1-8 and 1-9. 
 
Self-reported measures of student learning are 
found in the annual graduate survey.  When 
asked their primary purpose for attending the 
2005 graduates responded:  upgrade skills, career 
change, complete degree or certificate, 
coursework for transfer, obtain a better job, 
better myself, etc.  Ninety-six percent of those 
surveyed were satisfied or very satisfied with 
their instructional experience. 

1R3 
Enrollment in alternative delivery classes has 
increased 35% over the past three years.  Web-
flex classes alone have increased nearly 66% 
during that time period.  Maintaining academic 
integrity in those, while enhancing student 
success opportunities, was the focus of our just 
completed AQIP Action Project, Helping 
Students Learn.   
 
Student success, defined as completing the 
course with a D or better, had averaged below 
that of the same class offered in the traditional 
format. In some instances success was only 20%.  
The AQIP team studied and initiated several 
informational activities that purported student 
understanding of their responsibilities within the 
class.  They developed online surveys that could 
afford a better understanding of reasons for 
unsuccessful performance. 
 
A Continuing Quality Improvement Network 
(CQIN) team developed and introduced a 12-
week training program for designing and 
implementing an interactive, multi-faceted online 
course.  All faculty teaching online or web-flex 
courses must complete this training and updated 

training as the Blackboard instructional platform 
changes.  
 
Students also must demonstrate readiness. This 
can be verified by past success in online classes, 
the completion of a one-hour, online skills 
development class, or participation in a on-line 
readiness workshop also resulting in one-hour of 
credit.  All students must meet one of these 
requirements.  Figure 1-15 posts online success 
changes throughout this Action Project. 
Comparative data within our cohort is not 
available. 
 
Service learning projects have been introduced in 
some disciplines, i.e., nursing and general 
biology.  No concrete data is available that 
gauges increased student learning, however, 
student participation has increased and site 
feedback champions continuing the experience. 
 
 Traditional Web-Flex Online 
Fall 
2002 84% 76% 74% 
Spring 
2003 84% 84% 78% 
Fall 
2003 85% 88% 77% 
Spring 
2004 84% 88% 83% 
Fall 
2004 86% 80% 80% 
Spring 
2005 83% 84% 76% 
 

Figure 1-15 
AQIP 1 

Source: AQIP 1 Action Project 2002-2005 

1R4 
The implementation of our Dashboard/Balanced 
Scorecard allows analysis of trend data.  Targets 
are set based upon Department of Education 
expectations, our chosen 9-member Ohio 
community college cohort, Baldrige measures, 
professional association and internal targets.  Our 
intention is to increase our benchmarking 
practices as data sources become available. 

1I1-1I2 Improvements 
Academic classrooms serve as the primary venue 
for gathering student assessment data, for 
piloting improvement learning activities, and for 
establishing improvement strategies.  Faculty use 
formative and summative assessment processes 
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within specific courses and programs.  Formative 
assessment is conducted during the course to 
provide feedback that will drive modification of 
classroom intended to improve student learning.  
Surveys, discussions, and student performance 
may be used as formative measures. 
 
Summative evaluation occurs when a course or 
program is completed.  Comprehensive final 
examinations, capstone projects, portfolio 
development, and performance in internships are 
examples that may meet this need.  An annual 
outcomes assessment is required of all technical 
programs.  
 
The program review process and feedback from 
advisory committees, accrediting agencies, area 
businesses, graduate employers, and issue-
specific process teams provide varying 
perspectives for considering change and 
innovation.  The Dashboard/Balanced Scorecard 
documents direct and indirect indicators of 
student and program success.  All these support 
Edison’s intent to maintain programs that meet 
the needs of our service area and support our 
mission. 
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Category 2:  Accomplishing Other Distinctive 
Objectives 

2C1 Context 
Edison is a community college, therefore, the 
objectives we have beyond those directly relating 
to student learning focus on indirectly supporting 
that learning and on meeting the specific needs 
of our service area.  Learning support 
incorporates professional development of our 
faculty and staff so they may better serve our 
students, while area needs include professional 
and public service, economic development, 
workforce development, specialized training, and 
enhancement of cultural understanding.  Figure 
2-1 identifies some of our institutional objectives 
and how they are measured. 
 
 

 
 

2C2 
In October 2000, Edison’s Board of Trustees 
adopted its Strategic Guide that defines the 
parameters within which individuals and 
departments must function.  It clearly states the 
expectation that all initiatives will be aligned 
with the college’s mission and vision; as well 
reflect our organizational values (Figures O-1 
and O-2).  To further support the Board’s intent, 
those initiatives requiring a budget allocation of 
$5000 or more require using a strategy mapping 
process depicting the interrelationships of 
financial need/benefit, organizational capability, 
organizational processes, and stakeholder benefit 
with our social responsibility.  The President’s 
Cabinet ultimately monitors this requirement via 
its annual budgeting process.
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2C3 

Our other “distinctive objectives” support or 
complement our systems and processes for 
Helping Students Learn by developing and 
maintaining a staff that is appropriately 
credentialed and current within their specific 
areas of concern, and by providing flexible 
opportunities for learning with the support 
services needed to meet the diverse needs of 
stakeholders within our service area.  (See 
Category 3) 

2P1 Processes 
Policy governance was adopted as the manner in 
which Edison would orchestrate its 
organizational activities in December of 2002.  
In so doing, the acceptable boundaries of 
efficacy were delineated.  However, the specific 
procedures for determining such things as “other 
distinctive objectives” are variable because of 
the number of stakeholders and their multi-
faceted needs.  
 
Input may come from faculty as a result of 
educational or professional development 
experiences, from advisory committee 
suggestions, from student input through surveys, 
or from sundry strategic planning-related 
committees such as the cross-functional College 
Marketing Committee or the cross-functional 
Edison Technology Committee.  Viable 
suggestions are reviewed by Dean’s Council, the 
President’s Cabinet, or area-related committees, 
such as the CQI Steering Committee. Ultimately, 
major initiatives must gain presidential support. 

2P2 
External communication with those in our 
service area occurs through Board of Trustee 
meetings, advisory committee meetings, 
meetings with local economic groups, alliance 
members or activity partners, and with area 
school districts.  Edison produces quarterly 
newsletters of a general nature, as well as 
program-specific publications, including an 
expanded course schedule book.  Media presence 
is registered through area television programs 
and news releases. 
 
Our internal communication processes begin 
each fall with the President’s Fall Address, 
outlining the general state of the college and new 
initiatives for the academic year. There are four 
scheduled breakfast meetings with the President 
each academic year.  These are non-agenda 

driven and allow for discussing issues or 
objectives brought to the table by faculty and/or 
staff wishing to participate.  
 
Divisional meetings provide a venue for 
academic deans to support adopted objectives, 
while non-academic departments have a similar 
opportunity within their department meetings. 
Those participating in the Academic Senate have 
monthly meetings where topics relating to 
student learning are debated.  
 
During the spring of 2005, Edison implemented 
a 360-review process for Cabinet members to 
support their leadership development.  That 
process was extended to all line leadership 
positions in fall of 2005.  Individual, 
documentable support of college-wide goals and 
objectives is addressed in this process. 

2P3 
Edison’s small size and collegial environment 
allows for an ongoing dialogue exposing 
individual needs.  Administrative personnel 
purport an open-door policy that provides the 
needed access for sharing of concerns and 
expressing of needs.  All staff are eligible for 
professional development funding, including 
tuition reimbursement, training costs, and/or 
conference attendance.  Full-time faculty and 
staff have annual reviews with their respective 
supervisors defining annual goals, areas needing 
performance improvement and those support 
mechanisms that will be provided by the college.  
Our Institutional Advancement Office strives to 
stay in touch with faculty and staff needs through 
personal contact and active participation on 
various committees.  The 2005-2006 budget 
allocates 1.47% of the budget dollars to 
professional development.  This represents a 
.07% increase over FY 2003-2004. 

2P4 
The faculty and staff most closely related to a 
specific objective are most involved in assessing 
and reviewing the determined “distinctive other 
objectives.”  Many of these objectives have data 
incorporated into the College 
Dashboard/Balanced Scorecard which can be 
reviewed.  Members of the President’s Cabinet, 
Deans, and others in leadership positions can 
incorporate this information, as well as feedback 
from surveys, forums, or individually offered, 
into their data-informed decision-making 
process. 
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Figure 2-2 
College Dashboard 

www.edisonohio.edu/dashboard 

2P5 
Edison collects and analyzes data from in-house 
student satisfaction surveys, employer surveys, 
business and client surveys, and instructional 
satisfaction surveys.  The CCSSE survey, a 
nationally-normed survey, was introduced for the 
first time in spring 2005, and the Noel-Levitz 
Student Satisfaction Survey will be introduced in 
spring 2006.  The College Dashboard/Balanced 
Scorecard also reflects data supporting our Key 
Process Indicators.  See Figure 2-2. 

 
Monitored within the KPI buttons are the 
following: 
Retention 

• Age/Gender 
• Persistence 
• Full/Part Time Student 
• Taught by FT/PT Faculty 
• Developmental 
• Academic Intervention 
• Academic Interv. Probation 
• Academic Interv. Suspension 
• Career Services Intervention 
• Personal  Intervention 
• Financial Aid 

Course Retention 
• Divisional 
• Business 
• Career Programs 
• Computer Technology 

• Engineering 
• General Education 
• Humanities 
• Mathematics 
• Science 
• Social Science 

Employee Satisfaction 
• Business Results 
• Customer & Market Focus 
• Human Resource Focus 
• Leadership 
• Measurement, Analysis & Knowledge 

Management 
• Process Management 
• Strategic Planning 

Student Satisfaction 
• Graduation Survey 2004 
• Graduation Survey 2005 
• Graduate Comments 2005 

Completion 
• Course Completion 
• Graduates & Transfers 
• Student Drop Status 
• Student Drop Reasons 
• Wright State Transfer Students 

Enrollment 
• Funding Category by FTE & Cr. Hours 
• Enrollment by Credit Count 
• Student Demographics 
• Enrollment by Head Count 

Monthly Expenditure VS Revenue 
Financial  



Category 2-27 

2R1 and 2R3 Results 
Our institution and our service area have been 
positively impacted by the opportunities Edison 
provides.  Our main thrust is to design occasions 
for life-long learning, be it college transfer, 
entry-level job opportunity, or personal 
enhancement.  We contribute to the economic 
well-being of the region by supporting a 
workforce current in philosophy and skill set, as 
well as delivering updated training to stakeholder 
organizations through our Business and Industry 
contract training programs. Over time Edison has 
supplemented the economic condition of our 
service area with $240 million in business sales 
and $91 million in labor income, according to a 
report by CCbenefits, Inc., March 10, 2005.  
 
Less tangible is the impact of our cultural events. 
We have for the past two years offered an 
international trip available to community 
members. Our Office for Institutional 
Advancement supports an annual Holiday 
Evening; our students’ activities make available 
various bands and programming events for 
students, their families, and the community at 
large; and theatre programming includes public 
performances throughout the year. 
 
 2002- 

2003 
2003-
2004 

2004-
2005 
 

Holiday Evening 450 503 600 
Theater N/A 1,180 655 
Student Activities N/A N/A *594 
International  
Trip 

---- 25 
Spain 

45 
Italy 

* (18 programs Jan-Jul 2005) 
 

Figure 2- 3 
Edison Cultural Events 

Source: Specific Campus Offices 

2R2 
Edison is in the early stages of benchmarking 
against other organizations.  Our 
Dashboard/Balanced Scorecard implementation 
has given impetus to our searching out more 
sources of comparative data.  Currently we set 
targets based upon data available from our 
selected community college cohort, from CQIN 
and other professional organizations, and, to a 
limited extent, from nationally-normed data 
sources. 

2I1-2I2 Improvements 
Process improvements may be initiated by 
individuals, by work groups, or by requesting the 
deployment of a cross-functional process team.  
Processes addressed intra-departmentally may be 
facilitated by the Coordinator of Institutional 
Effectiveness, but more often are managed by a 
department member. 
 
Approximately 50 cross-functional process 
teams review, study, and recommend changes in 
processes that affect the greater college 
community.  Their work is based upon data 
received from surveys, evaluations, and end 
results, and  is scrutinized by a twelve-member, 
cross-functional CQI Steering Committee, 
chaired by the college president.  
 
Specific targets are determined or modified after 
considering goals of other institutions within our 
cohort, standards set by professional 
organizations and licensing agencies, enrollment 
projections, anticipated job availability, and/or 
budget constraints.  
 
Communication is managed through a multi-
faceted approach.  The Dashboard/Balanced 
Scorecard, Public Folders, the Edison 
Communication Repository, meetings, meeting 
minutes, the daily Update, and special 
announcements, published or through email, are 
our primary and recurring venues. 
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Category 3: Understanding 
Students’ and Other 
Stakeholders’ Needs 

3C1/3C2 Context 
Edison Community College is 
charged by the State of Ohio to 
serve those within Darke, Miami, 
and Shelby counties.  That 
population is diverse in its needs 
and expectations.  Our student 
population is represented by those 
seeking credit and/or non-credit 
learning opportunities while our 
external stakeholders include 
business, other educational 
organizations, legislative and 
accrediting agencies, and our service area at 
large.  Figure 3.1, Stakeholder Categories, 
Requirements and Expectations, further defines 
our segmentation. 

 
 
 
 
 
 

 
Figure 3-2 

Graduation Survey – 2004 and 2005 

3P1 Processes 
Edison determines student satisfaction 
concerning the institution, its programs, courses, 
and services through a variety of methods.  
Student surveys measuring perception of 
instructional effectiveness are offered in online 
courses each term while instructors of non-online 
courses are evaluated in at least two classes 
annually, as directed in the Faculty Evaluation 
Procedures document.  A more global evaluation 
is the survey given all those graduating which 
addresses not only classroom instruction, but 
also support services.  (See Figure 3-2)   
 
The CCSSE student engagement survey was 
offered during the spring of 2005, and the Noel-
Levitz Student Satisfaction Survey is scheduled 
for use beginning spring 2006.  These surveys 
are to be given to the student stakeholders in 
alternating years, with data being included within 
the Edison Dashboard/Balanced Scorecard 
Student Satisfaction KPI. 
 
Focus groups, advisory committee input, alumni 
surveys, marketing analyses, and employer 
surveys also provide information that can be 
used to determine if Edison students meet 
educational and performance expectations.  
During March of 2003, a capital campaign 
feasibility study indicated the service area 
stakeholders were pleased with Edison and its 
impact.  (Figure 3-3)   
 



Category 3-29 

 
Overwhelmingly Favorable College 98% 
Favorable Administration 87% 
Faculty Caring 93% 
Edison Board 90% 

 

Foundation Board 96% 
 N=56 
 

Figure 3-3 
Capital Campaign Information 

Source: Capital Campaign Feasibility Study 2003 
 
Information from these data sources is 
considered in the strategic planning process, as 
well as department operational planning.  Key 
structures within the college analyzing data 
include advisory committees, the College 
Curriculum Committee, the College Marketing 
Committee, the Edison Technology Committee, 
Dean’s Council, and President’s Cabinet. 
 
Concerns and needs are also expressed 
anecdotally through Student Development Office 
contacts and monthly student luncheons hosted 
by the President. 

3P2 
Relationship building with prospective students 
may begin with our Early Childhood 
Development Program.  Childcare is available 
for student, employee, and community children 
on campus.  A fully licensed pre-kindergarten 
program is also available for those children. 
Sport camps, such as basketball, a Kids’ College 
program, and Children’s Theater offerings 
introduce Edison to the young.  Within the 
public school setting, Edison supports the 
America Reads Program, sponsors an area math 
contest each year, sponsors a Shelby County 
academic competition, and college students serve 
in practicum and intern roles that represent many 
of our major programming areas. 
 
College admissions personnel visit feeder 
schools, job/career extravaganzas, and county 
fairs on a regular basis.  Our To Get Information 
First (TGIF) program is a Friday presentation 
with area schools bringing students to campus 
for mini-presentations describing Edison’s 
educational opportunities. Explore Edison, U-
Nite, and Spring Forward programs all allow 
prospective students to meet staff and faculty and 
to discuss program possibilities. Area principals 
and counselors are invited to campus for lunch 

and informational meetings, and Edison hosts a 
college Career Odyssey Job Fair in conjunction 
with the Upper Valley Joint Vocational School 
that brings approximately 700 visitors to campus 
each year. 
 
Once enrolled, students may participate in a 
variety of student organizations (See 1P10) or in 
incidental events such as the psychology retreat, 
white water rafting, snow skiing, or musical 
activities.  Intercollegiate sports include men’s 
and women’s basketball and women’s volleyball.  
For the past two years Edison has sponsored a 
week-long international trip during our spring-
semester break. 
 
Career Development personnel provide 
individual, group, and classroom presentations 
with prospective and enrolled students in areas of 
career choices, Internet resources, resume’ 
building, etc., that foster relationship building. 
 
Faculty relationships with students are very 
important to student retention and success.  
Faculty maintain posted office hours and many 
provide students with 24/7 access via email or a 
published home telephone number.  Many 
faculty eat in the college cafeteria and interact 
with students there, as well as sponsor student 
organizations. 
 
Relationships with nontraditional students are 
maintained primarily through their awareness of 
our offerings through print media, television 
advertising, and the college website. 

3P3 
Student and stakeholder needs, expectations, and 
attitudes are assessed and monitored through a 
variety of listening and learning strategies 
(Figure 3-4).  Students have opportunity for 
input through various surveys, advisor/faculty 
relationships, open access to deans and vice-
presidents, and lunch forums with Edison’s 
president.  Student enrollment credit course 
trends are monitored to determine course-
offering needs for market segments, such as area 
business skills’ enhancement or summer 
transient students. 
 
Alumni and community members share their 
perspectives both formally and informally 
through participation on various committees, 
such as our current capital campaign and 
advisory committees, and through conversations 
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with college employees via career fairs, chamber 
of commerce membership, etc. 
 
 
Students 
Graduation surveys 
Classroom instructor evaluation 
CQI process team participation 
AQIP Action Project team membership 
Marketing surveys 
Alumni 
Follow-up surveys 
Employers 
Employer surveys 
Needs assessments 
Focus groups 
Advisory committees 
Program review 
Community 
Career fairs 
Annual report 
Board of Trustee contact 

 
Figure 3-4 

Stakeholder Input Strategies 
 
Results from the various input mechanisms are 
used to develop new programs, to plan for new 
facilities, and to design student support services 
that meet the ever-changing needs of our service 
area.  For example, our capital campaign for 
building expansion was modified to a two-phase 
process because our feasibility study revealed the 
community focus was on the expansion of  
health sciences and business and industry 
capabilities rather than the fine arts.  Another 
example is the hiring of a full-time Coordinator 
of Student and Community Activities to better 
meet the social expectations of a younger student 
population. 
 
Employee participation in statewide and national 
professionally-related organizations such as the 
League for Innovation, the American 
Association of Community Colleges, the Ohio 
Council for Student Development, Enterprise 
Ohio, Ohio Council of Chief Academic Officers, 
and the Continuous Quality Improvement 
Network also provide opportunities for sharing 
and learning of best practices, emerging trends, 
and new requirements.  

3P4 
Edison values its continuing dialogues with 
stakeholders.  Students share acclamations and 
concerns during classroom evaluation processes, 
participation on college process teams, and 
through individual meetings with faculty and 
administrative staff.  The college builds and 
maintains other relationships through such 
activities as Board of Trustees presentations, 
presentations at local service clubs (Kiwanis, 
Rotary, etc.), internship development with area 
businesses, and the use of local business 
services, when possible.  Faculty and staff are 
encouraged, and financially supported, in their 
membership within local, state, and regional 
organizations.  Our Business and Industry Center 
maintains personal contact with area businesses 
to keep abreast of their changing needs, while 
email notifications of offerings of available 
classes and training options are forwarded to area 
employers on a regular basis. 
 
The Edison Community College Marketing 
Committee has allocated $90,000, or 13% of 
budgeted marketing dollars, to public relations in 
an effort to further encourage continuing 
relationship development. 

3P5 
We consider if new stakeholder groups should be 
addressed within our educational offerings and 
services through feedback received from our 
various input mechanisms (Figure 3-4) and from 
emerging trends recognized as supportive and 
aligned with our mission. 

3P6 
Formal complaint management processes for 
students are published in the Student Handbook 
and published on the college website. 
 
Complaint processes for full-time faculty are 
found in detail in the Agreement Between Edison 
Community College and the Edison State 
Education Association.  Within the Edison 
Community College Faculty Handbook is 
described the process for addressing sexual 
harassment.  Administrative and classified staff 
processes are outlined in the Edison Policy 
Manual, Section 3, Personnel, item n.  This is 
available in hard copy and within Edison’s 
Public Folders. 
 
Indirect methods of identifying areas of 
dissatisfaction are instructor evaluation by 
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students, graduate surveys, graduate follow-up 
surveys, and beginning in spring 2006, the Noel-
Levitz Student Satisfaction Inventory. 
 
There is no defined process for aggregating and 
analyzing complaints. 

3P7 
In an effort to 
provide continuing improvement, Edison has in 
place a number of surveys designed to assess 
student satisfaction.  Current student satisfaction 
is determined through on-going course/instructor 
evaluations given at the end of each online class, 
each Business and Industry offering, and at least 
twice per year in traditional course offerings.  
Additional information is gleaned from service 
areas such as the cafeteria, the Learning Center, 
the Advising Resource Center, career 
development, and the library.  Our graduates 
participate in a graduate exit survey, and those 
graduating from career programs are surveyed 
again 6 months after graduation. 
 
In the spring of 2005, the CCSSE engagement 
survey was introduced as an indirect measure of 
student satisfaction and in spring 2006, the Noel-
Levitz Student Satisfaction Inventory will be 
instituted to be used in alternating fashion with 
the CCSSE. 
 
Edison’s Dashboard/Balanced Scorecard reflects 
data of both quantitative and qualitative 
measures for program, departmental,  and 
college-wide key process indicators, thus 
providing trend data that flags stakeholder 
satisfaction issues.  When possible, this data is 

compared with our Ohio community college 
cohort and with other state and national 
standards. 
 
Direct measures of community stakeholder 
satisfaction are enrollment in Business and 

Industry offerings, Marketing Surveys offered in 
fall, summer, and after graduation and in 
feedback from external stakeholders surveyed in 
our capital campaign feasibility study.  (Figure 
3-3) 

3R1 Results 
Figure 3-2 represents student satisfaction ratings 
in areas of academic presentation and student 
support services from graduate surveys of 2004 
and 2005.  Scoring reflects the percentage of 
students responding either “yes” or 
“satisfied/very satisfied.” 
 
The Noel-Levitz Student Satisfaction Inventory 
will be added to our data collection in spring of 
2006. 

3R2 
Enrollment rates for fall 2004 are reflected in 
Figure 3-5 representing the larger school districts 
within our service area.  Prior to 2002, Edison 
did not maintain penetration data, and marketing 
and recruitment decisions were based more upon 
anecdotal information.  With the implementation 
of our Dashboard/Balanced Scorecard in 
December 2004, we have begun focusing our 
relationship building efforts more specifically.  
Still, high school teachers, counselors, and 
principals throughout the service area are 
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engaged on a regular basis because of the strong 
influence they represent in college selection. 

 
Student retention relates to student satisfaction 
and relationship building and is posted in Figure 
3-6.  Comparative data from our selected 
community college cohort is also posted. 
Additional data for year 2002-2003 is available 
on our Dashboard/Balanced Scorecard. 
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Attrition data is monitored in nursing because of 
a capacity limit and in our Office Systems 
Administration, Medical Office Assistant 
program because it is cohort based.  General 
attrition for 2003 and 2004 is indicated in Figure 
3-7. 
 

 
 
 
Our Business and Industry Center seeks to 
increase repeat business by increasing course 
offerings that meet changing student and market 
needs.  Of those businesses requesting either 
during the past three years, forty-six percent 
have contracted for some type follow-up 
offering. 
 
Edison’s graduation rates have increased steadily 
since 2000 when 280 students graduated with 
degrees or certificates.  In 2004, 314 graduated. 

3R3-3R4 
Data gathered from various sources show 
positive stakeholder satisfaction with Edison, its 
programming, and its support services.  See 
Figures 3-2, 3-3, and 3-7. 

3R5 
External comparatives for attrition and 
graduation are displayed in Figure 3-8, along 
with comparatives at the cohort and state levels. 
The percent of first-time, full- and part-time 
degree/certificate-seeking undergraduates 
returning from fall 2002 to fall 2003, and the 
percent of the 2000 cohort who completed a 

degree/certificate or who transferred out is 
displayed. 
 
Efforts are being made to enlarge our 
comparative analyses of data beyond our cohort 
to include state and national data when available.  
For example, as a member of the Continuous 

Quality Improvement Network, we are 
participating in a CQIN project creating a 
dashboard of common performance 
indicators that are of interest to member 
institutions.  This should define data 
elements and performance levels that will 
assist us in analyzing our own 
performance data and in setting 
reasonable targets. 

3I1 Improvements 
Category 8 describes Edison’s process for 
gathering, compiling, and analyzing data that is 
used to implement effective strategies which 
promote improvement.  Our college culture is 
gradually moving toward a more systems 
thinking, collaborative approach of doing 
business.  More college leaders are demanding 
supporting documentation of suggested changes, 
be they functional such as our purchasing 
process, or programmatic such as the 
implementation of our Computer Games 
Program and Design degree. 
 
Many quality tools and processes are 
commonplace on Edison’s campus.  Process 
teams review and recommend new or revised 
strategies for better meeting departmental and 
college-wide goals.  Tools such as the 
Dashboard/Balanced Scorecard, strategy 
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mapping, action plans, process mapping, and 
cause and effect diagrams are commonly used. 
 
When an issue is raised, from whatever source, it 
typically is juried by the 12-member, cross-
functional CQI Steering Committee and then 
commissioned to a departmental or cross-
functional team.  In several instances such issues 
have become a part of a CQIN project (faculty 
training for online teaching) or AQIP Action 
Project (leadership curriculum design and 
implementation). 

3I2 
Targets are typically set by looking at trend data, 
as well as comparable data from other 
institutions and from things learned through 
professional development opportunities.  The 
President’s Cabinet analyzes data and makes 
recommendations with input from discipline 
faculty, their deans, and administrative 
leadership.  These recommendations are shared 
with the Board of Trustees.  Faculty and staff are 
informed of initiatives first through the 
President’s Fall Address.  Subsequently, 
meetings with area vice-presidents and divisional 
deans support the initiative development at 
individual and department levels.  
 
Current improvements targeted include: 
 

• New program development 
• Alternative program delivery processes 
• Increased high school penetration rates 
• Retention 
• Enhanced college-wide communication 
• Piloting of nationally-normed survey 

instruments to support decision-making 
• Expansion of student non-academic 

offerings/activities 
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Category 4:  Valuing People 

4C1 Context 
Edison’s work environment, work systems, and 
job classifications are designed to achieve our 
mission, Figure O-2.  We are represented by 
divisions of Academic and Student Affairs, 
Administrative Services, Business Services, and 
our Business and Industry Center.  Our employee 
base includes full-time faculty, adjunct faculty, 
full-time and part-time administration, full-time 
classified, permanent part-time classified, and 
Federal and non-Federal work study students. 
(FigureO-9) Our goal is to bring our 
communities to our campuses for credit and non-
credit courses, certificate and degree options, and 
cultural activities that will encourage both 
intellectual and personal growth. 
 
A formal organizational structure is described in 
Category 5, Leading and Communicating, that 
depicts a traditional format for supervision, 
planning, budgeting, and reporting. (See also 
Figure O-10, Organizational Hierarchy).  
Multiple teams or committees serve to promote 
communication, interaction, knowledge/skill 
sharing, and to drive program and organizational 
improvement.  Some teams are standing 
committees including the Dean’s Council, the 
Curriculum Committee, the Assessment 
Committee, the Professional Development 
Committee, and the Edison Technology 
Committee. Other teams are project-focused, 
such as our AQIP Action Project teams and 
CQIN teams.  Multiple CQI process teams and 
periodic task forces also contribute to a work 
environment that supports teaching and learning. 
 
Cooperation among those on main campus, the 
Darke County Campus, and the Tipp City site 
supports networking, innovation, and 
empowerment of faculty and staff as they 
respond to the specific needs of our students and 
stakeholders.  

4C2 
Edison Community College serves a three-
county area covering 1400 square miles that 
supports a population of over 200,000, according 
to the U.S. Census, 2000.  Our main campus in 
Piqua, Ohio, is connected to the Darke County 
Campus via a T1 line.  The Tipp City site 
communicates through telephone or over the 
Internet. We utilize a CISCO IP Telephony 

phone system and permanent, remote access 
workers are connected via a secure VPN tunnel.  
Other faculty and staff have network access from 
off-campus via terminal service through Internet 
carriers.  All employees have access to computer 
service on-campus in individual offices or work 
areas.  This technology platform allows for 
communication and collaboration through email, 
telephone, and video conferencing. 
 
Our full-time faculty are represented by the 
Edison State Education Association, an affiliate 
of the Ohio Education Association/National 
Education Association, in an open-shop setting.  
With an administrative team representing the 
Board of Trustees, the faculty negotiates a 
master contract determining rates of pay, hours 
of employment, and other terms and conditions 
of employment.  The current three-year contract 
is in effect until August 8, 2007.   Administration 
and classified employees are not formally 
organized.  
 
Part-time employees include adjunct faculty, 
permanent part-time classified staff, temporary 
workers, and work study students.   
 
A data base of approximately 310 adjunct faculty 
is maintained, and approximately 170 instructors 
teach each fall and spring semesters.  These 
instructors are hired by the college deans as 
needed, at rates determined by board policy or 
negotiated by those providing contract training. 
Adjunct faculty must meet standards of 
educational and/or workplace experience to 
qualify for employment.  They are provided a 
Faculty Handbook, orientation, and mentoring 
by a full-time colleague, faculty or administrator. 
 
Some classified positions are declared permanent 
part-time.  Examples would include an evening 
switchboard operator and evening enrollment 
services clerk.  These personnel are required to 
participate in the orientation process designed for 
full-time employees.  Upon occasion a temporary 
employee is hired to meet an anticipated 
temporary need, usually resulting from illness or 
injury. 
 
Students, funded through departmental budgets 
or through the Federal Work Study Program, 
provide flexible part-time service in a number of 
college offices, laboratories, computer centers, 
the library, and the bookstore.  Edison employs 
approximately 100 work study students per year.  
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4C3 
The demographic trends Edison monitors include 
our workforce needs over the next decade based 
upon such things as the number of faculty and 
staff nearing retirement age, emerging 
technologies and career opportunities that will 
require retraining for specialized skill 
development, and changing occupations that may 
demand shifting our program emphases.   
 
Additionally, the gender, age distribution, and 
ethic diversity of our student population is 
tracked through our Dashboard/Balanced 
Scorecard so that we are more focused in our 
recruitment efforts of faculty and staff, hoping to 
reflect organizationally an employee base 
characteristic of our service area.   
 
External factors impacting Edison include an 
anticipated decrease in the population of Darke 
County, a changing high school graduate pool, 
and a general decline in economic viability 
throughout our three-county service area.  Each 
of these factors could impact program offerings, 
services provided, and the number of faculty and 
staff required. 

4C4 
Continuing learning/training opportunities are 
available to faculty and staff.  Some are very 
structured, such as our required nine-module, 
new employee orientation program. Others are 
more individual and self-paced like technology 
training.  Figure 4-1 displays sample initiatives 
along with intended audience, purpose, and 
availability. 

4P1 Processes 
The first step of Edison’s hiring process for full-
time employees requires that the area supervisor 
and the Human Resources Department determine 
the characteristics and skills necessary to fulfill 
the needs of an open position.  In so doing, 
senior leadership and divisional leaders will 
review the current position to determine if 
changes in the job description would increase 
organizational effectiveness or could support 
expanded service to our stakeholders.  Job 
postings occur internally and externally 
simultaneously.   
 
Specific requirements for academic credentialing 
are in place for full-time faculty.  Multiple 
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situational questions asked by search committee 
members provide insight into an applicant’s 
understanding of continuous quality 
improvement, as well personal characteristics 
that support Edison’s Employee Working Core 
Values.  Adjunct faculty are hired on an as 
needed basis based upon academic credentials 
and/or professional experience.  Their hiring 
process is managed through the area dean and is 
much less rigorous than for full-time faculty. 
Adjunct faculty contracts  are not renewed if 
performance or interactions are not as expected. 

 
Classified and administrative positions are filled 
by promotion, by transfer, or by new 
appointment.  New appointments follow a 
similar process to that of full-time faculty.  
Human Resources is responsible for verifying 
degrees, certifications, and references in addition 
to general background checks for all new full-
time employees. 

4P2 
 A cross-functional process team defined a hiring 
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process for non-faculty positions that is reflected 
in Figure 4.2.  It can be found on our CQI Web 
page and in our CQI Processes Manual given to 
all full-time faculty and available in all office 
areas.  Included in the manual are time lines for 
each of the hiring segments.  At worst, the 
process should be completed within eight weeks.   
 
Faculty hiring follows a similar process with 
modifications indicative of language in the  
Agreement Between Edison Community College 
and the Edison State Education Association and 
timelines more specific to the academic calendar. 
 
In all instances of hiring, a cross-functional 
search committee works with the area supervisor 
and the HR department to select the best person 
from the candidate pool.  Faculty, student 
development,  and academic administrative-
position applicants also interview with the Vice 
President of Education and the president of the 
college.  Edison makes a good faith effort to 
support diversity among its staff and currently 
reflects a minority population of about 3%, 
similar to our student and community 
populations. 
 
For faculty and administration, we utilize 
national, regional, and local publications, in 
addition to professional/trade journals and the 
Chronicle of Higher Education.  For our 
classified employees we use local media and 
employment offices.  All job opportunities are 
posted on our college web page. 
 
Potential work-study students apply to and are 
hired through our Financial Aid Office and are 
placed in positions that support their career 
goals.  Some students are selected on a needs 
basis and paid through Federal Work Study 
while others are selected because of their specific 
skill sets and paid through budgeted 
departmental funds.  
 
All employees, including student workers, must 
participate in an orientation process.  For full-
time faculty and staff the process is a one-
semester, nine-module procedure introducing 
new employees to such things and the physical 
plant, technology training, department or area 
goals, customer service expectations, and 
college-wide initiatives.  Sessions are scheduled 
with technicians, area-specific deans, student 
development, and the college president.  The HR 
Department monitors individual progress in 
completing the orientation modules.   

Student workers are given a handbook outlining 
expectations, participate in a general group 
session, and undergo training within the area 
they will be working. 
 
Throughout the year multiple presentations are 
made available to the college community 
explaining college initiatives, tools being used, 
and processes being followed.  These include the 
President’s Convocations, meetings with the vice 
presidents and deans, Academic Senate, and 
topic-specific informational sessions. Each is 
intended to increase understanding of Edison’s 
initiatives, how they align with our mission and 
vision, and how individuals and individual work 
areas fit into the global picture.  
 
Special informational presentations are designed 
for adjunct faculty.  Beginning-of-the-term 
department meetings, round-table discussions, 
and individual mentoring sessions are offered to 
address their specific needs.  
 
Edison has no formal process for succession 
planning. All open positions are posted in-house 
and internal candidates are encouraged to apply 
if their educational levels and/or documentable 
skill sets meet minimum requirements.  
Transfers from faculty to administrative ranks or 
promotion within a given department are at the 
discretion of the college and rely on proven skill 
sets.  The faculty contract allows for a “flex 
contract” option that provides faculty with the 
opportunity to learn administrative tasks and to 
receive some release time or additional 
compensation while maintaining faculty status 
and teaching responsibilities. This encourages 
the development of new abilities that could 
support an application for promotion or transfer, 
if one becomes available.  Employee 
professional development funding is available in 
terms of tuition assistance and conference and 
workshop attendance.  Approximately 68% of 
Edison’s faculty and staff took advantage of 
professional development funds to augment their 
qualifications during the 2004-2005 academic 
year. 

4P3 
As an outgrowth of the 2001 CQIN Summer 
Institute and its theme regarding workplace 
environment, during 2001-2002 our president 
held eight employee forums to define what we 
call Edison’s Employee Working Core Values. 
(Figure O-3)  The values clusters represent a 
cultural thread employees hope will become an 
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integral part of our environmental culture.  
Qualities of open communication, cooperation, 
high performance, innovation, empowerment, 
and learning and sharing are embedded within 
those values. 
 
Our technology platform supports ease of access 
to information to all employees.  Email, CISCO 
IP Telephony, folder sharing, discussion boards 
through Blackboard, video conferencing, Public 
Folders,  our Dashboard/Balanced Scorecard, 
and area specific web sites all support 
communication and learning that in turn, 
supports decision making. 
 
Cross-training of administrators and of many 
classified staff, along with opportunities for 
participation on college-wide committees and 
cross-functional process teams, engenders 
knowledge and skill sharing, cooperation, and 
empowerment. 
 
Ethical behaviors are encouraged through the 
signing of a LAN agreement by all college 
employees and by published policy, such as 
Edison’s Sexual Harassment Policy found in the 
Faculty Handbook.  Special training may be 
offered on individual topics such as diversity or 
privacy issues.  
 
Edison operates legally, responsibly, and with 
fiscal honesty, as is indicated by our annual state 
audit report.  We comply with all local, state, and 
federal regulations applicable to our operation.  
Our Board of Trustees’ meetings are open to the 
public, and the college dashboard is accessible 
through our college web page.  Monthly 
revenues and expenditures are included for 
public review. 

4P4 
Employee training is continuous, broad-based, 
and begins with our required orientation process.  
Education, training, and development 
opportunities are provided that address college 
and individual staff needs. 
 
Full-time faculty and adjunct faculty have “duty-
day” options prior to both fall and spring 
semesters.  Those options might include outside 
speakers, in-house faculty issues, technology up-
date training, or legal-issue updates such as 
copyright, confidentiality, or ADA compliance.  
Additionally, throughout the academic year the 
Professional Development Committee offers 
workshops or presentations that support 

professional development.  Classified staff 
development and student training are coordinated 
primarily at the department or office level.  
 
Staff development funds are available for tuition 
waiver or reimbursement and conference or 
workshop attendance.  Funds are provided based 
upon individual development need or college 
need as in the deployment of new initiatives.  
Full-time faculty are also eligible to apply for  
Professional Development Leave, as outlined in 
the Agreement Between Edison Community 
College and the Edison State Education 
Association.  
 
Participation in our on-going Servant Leadership 
program is required of those in most supervisory 
positions.  The program curriculum is based 
upon nine leadership characteristic categories 
determined through an AQIP Action Project and 
is lead by a Cabinet-level administrator.  (See 
Figure 4-3)  
 

4P5 
Beginning fall 2005, departmental and college-
wide goals were placed onto a strategy map 
outlining the goal, the person responsible, the 
timeline, and their alignment with the college 
mission.  This tool provides a visual image of the 
interrelationships among initiatives, departments, 
and work assignments.  The individual 
accountable for monitoring the initiative is 
responsible for preparing an action plan that 
includes potential training needs and costs.  
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Training is carried out using employee expertise 
when available. If not available, an outside 
consultant will be used, i.e., Datatel.  
 
4P6 
 
Specific training needs for faculty and staff are 
determined through individual conferences with 
supervisors during annual evaluation processes.  
Additionally, more global training may be made 
available when changes in software packages or 
technology platforms transpire, and special area 
training, such as CPR, First Aid, and personal 
safety are offered as special topics when requests 
are made. 
 
Our president is evaluated by the Board of 
Trustees and in this evaluation process defines 
his personal/professional development plan, as 
well as his plan for the college.  He is also 
evaluated through a 360-format by those 
reporting directly to him. 
 
In all instances of evaluation, feedback is shared 
with the employee both face-to-face and/or by 
written follow up.  Employees have the right to 
provide personal written feedback responding to 
supervisor remarks, which together will be 
placed into the personnel file. 

4P7 
Edison’s compensation plan is structured to 
attract and retain quality individuals.  Initial 
salaries for full-time faculty and administrators 
are negotiable within a range determined 
equitable by the area supervisor, the HR 
Department, and the college president.  
Subsequently, faculty salaries are increased 
according to the negotiated master contract, 
while administrative salary increases are 
determined by the Board of Trustees.   
 
Faculty and administrators may supplement 
compensation by teaching overload or summer 
school, participating in a flex contract, becoming 
a scheduling or program coordinator, or advising 
in the ARC.  Additional recompense is available 
for the first-time development of an online 
course or for participating in program 
development via grants. Earning additional 
degrees or certifications may increase base salary 
by an amount determined by the Promotion and 
Merit Committee (See meeting minutes, March, 
1999) 
 

Classified employees’ and work study students’ 
pay scales are determined after review and 
analysis of similar positions within our service 
area.  Periodically a more global review process 
will be managed by an outside consultant, such 
as Peat-Marwick. 
 
Work study students receive no benefits but all 
other employee categories do.   Participation in a 
retirement plan sponsored by the State of Ohio is 
required for full-time employees but work-study 
students may file for exemption.   Full-time 
employees have the options of life insurance, 
medical insurance, and dental insurance. Sick 
leave and/or vacation, FMLA, ADA are 
provided, as is tuition reimbursement or 
assistance.  Part-time employees and adjunct 
faculty may participate in some benefit 
opportunities based upon employment level. 
 
In an all-employee survey in spring 2003, 
responses indicated nearly 79% of those 
responding felt their job skills were recognized 
within the college community, while 38% 
responded they had received some type award 
for their work.  Over 87% of Edison’s faculty 
and staff felt they were valued by their individual 
supervisor, and 94% of those participating 
reported they “enjoyed their work.” (AQIP 4 
Survey, Spring 2003 n = 150/154) 
 
Recognition and reward opportunities include 
the following: 
 

• Employee Recognition Banquet for 
service based upon five-year increments 

• Selection for retreat participation such 
as Great Teachers or Great Support 
Staff, etc. 

• Recommendation for area-specific 
awards such as NISOD Teacher of 
Year, Ralph Meardy Award, etc. 

• Publisher’s Recognition Event 
• Media write-ups in Update, area 

newspapers, Board recognitions. 
• Supervisor acknowledgement or thank 

you. 

4P8 
The determination of key issues related to 
employee motivation is based upon surveys and 
discussion opportunities.  The AQIP 4, Valuing 
People, Action Project completed in June of 
2005 incorporated the first formal survey of 
faculty/staff satisfaction.  In spring of 2005, the 
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Baldrige-based, “Are We Making 
Progress,” survey was used to determine 
employee satisfaction. The latter is posted 
to our Dashboard/Balanced Scorecard, 
and the results were considered in the 
President’s goals for the upcoming year 
and in the individual work plans of those 
administrators being evaluated by the 360 
process.  Addressing the defined 
preferences should trickle down to those 
of the rank and file through meetings, 
training sessions, and individual 
professional development opportunities. 
 
Although the AQIP project addressing the 
area of valuing people has formally 
ended, a newly-selected team has been 
charged with continuing analysis of and 
recommendation of strategies for the 
enhancement of our workplace 
environment.  This is a cross-functional 
team lead by the Coordinator of 
Institutional Effectiveness. 
 
Our president hosts a non-agenda-driven 
breakfast every other month during which he 
encourages the sharing of questions and 
concerns.  Our Academic Senate and union 
leadership meet with the President regularly to 
discuss college-related issues, including 
employee satisfaction/motivation. 
 
Any employee is encouraged to meet with a 
supervisor, including our president, when issues 
arise that impact employee morale or 
performance potential.  

4P9-4P10 
During February of each year employee 
satisfaction is measured directly by the Baldrige-
based, “Are We Making Progress” survey.  The 
use of Zoomerang allows employees, including 
adjunct faculty, to access the survey 
electronically and to have responses scored 
expeditiously and without concern for scoring 
errors.  Results from the survey are reviewed by 
the president and his Cabinet and influence 
individual work plans, training opportunities, 
and, in some cases, new initiatives. 
 
The college promotes employee health, safety, 
and well-being through a variety of ways.  Our 
Vice President for Administrative Services is 
charged with campus safety, encompassing all 
issues related to buildings and grounds. There is 
an Emergency Procedures Handbook provided to 

all employees or office areas which was updated 
in May of 2005.  In all classrooms there are 
postings for emergency exit procedures 
associated with fire and/or tornadoes.  Science 
laboratories have eye baths, showers, fire 
blankets, and goggles accessible, if appropriate. 
Emergency phones dot hallways and dial directly 
to the Information Desk which follows defined 
response procedures. 
 
Edison maintains a contracted security staff that 
monitors all aspects of the college. Parking lots 
are well-lighted and an evening escort service is 
available, if requested.  Campus crime statistics 
are displayed in Figure 4-4. 
 
From a pro-active perspective, Edison’s campus 
nurse provides wellness opportunities through 
health promotion workshops, newsletters, 
classroom presentations, and the activities in the 
college weight/exercise room, which she 
monitors.  Equipment is varied and supports a 
range of exercise difficulty. Individual program 
design is an option.  Our gymnasium is available 
for employee use when not scheduled for classes 
or intercollegiate sports.  Volleyball, basketball, 
aerobics, and game activities provide loosely 
organized lunch time pick up activities.  The 
college also gives financial support to those 
employees wishing to join a health-related club. 



Category 4-42 

4R1 
Figures 4-5, 4-6, and 4-7 reflect data related to 
employee satisfaction.  
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4R2 
Timeline expectations are established for some 
processes.  For example, the non-faculty hiring 
process is to be completed in less than 8 weeks; 
the orientation process spans one semester; and 
the faculty evaluation process is negotiated and 
stated within the master contract.  Although the 
faculty evaluation process has been in place 
several years, only anecdotal data has been 
collected.  Most other processes have been in 
place too short a time to determine effectiveness 
trends.  Some data, such as orientation feedback, 
provides us with baseline information.  See 
Figure 4-8. Responses indicate those answering 
“agree or strongly agree.” 

 
Today’s orientation session furthered my overall 
knowledge about Edison. 
05/04 09/04 10/04 11/04 12/04 
N=14 N=7 N=7 N=9 N=8 

05/04 09/04 10/04 11/04 12/04 
9 6 6 9 7 

I understand how today’s information relates/can 
be applied to my specific role within the college 
05/04 09/04 10/04 11/04 12/04 

9 7 7 9 8 
The length of today’s session was appropriate. 
05/04 09/04 10/04 11/04 12/04 

12 7 4 9 4 
Today’s session has given me a better 
understanding of the role played by other 
offices/departments within the College. 
05/04 09/04 10/04 11/04 12/04 

10 5 7 8 8 
Participating in the orientation modules helps me 
understand and feel more a part of the College 
community. 
05/04 09/04 10/04 11/04 12/04 

12 5 7 9 8 
 

Figure 4-8 
Orientation responses 

Source: Orientation Satisfaction Surveys 
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Employee retention trends are shown in Figure 
4-9, and do not reflect retirements. 

 
 FY  

02-03 
FY  
03-04 

FY 
04-05 

Resignations 
7 

(5A; 2C) 

13 
(11C; 1A; 
1F) 

10 
(5C; 5A) 

Discharges 
1 

(F)  
2 

(1F; 1C) 

Deaths 
 
  1 (A) 

F=Faculty; A=Administrative; C=Classified 
Figure 4-9 

Employee Retention 
Source: Edison HR Department 

4R3-4R4 
Our productivity and effectiveness results can be 
best represented by Figures 4-10, Cost Per 
Student Contract Hour, and Figure 4-11, 
Revenue and Cost Per FTE. 

Figure 4-10 
Cost Per Student Contract Hour 
Source: Office of Institutional Research 

Figure 4-11 
Cost Per FTE 

Source: Office of Institutional Research 

4I1 Improvements 
Edison makes improvements by continuously 
monitoring feedback provided by formal 
surveys, and by informal activities such as the 
President’s Breakfasts, Academic Senate and 
ESEA discussion topics, and one-on-one 
meetings with supervisors.  Although our 
Valuing People Action Project was completed in 
June 2005, a cross-functional team has been 
charged with continuing to review and 
recommend actions and activities that will 
promote a more positive working environment. 

4I2 
Supporting our employees is a priority.  We 
review both anecdotal and documentable data 
before determining strategies that will align with 
our vision, mission, and values.  Specific 
improvement priorities are as follows: 
 

• Increase our staff diversity and promote 
an improved understanding and 

appreciation for multiplicity. 
• Expand our orientation process 

with more information and 
support for new employees. 

• Enhance our communication 
processes, as well as general 
understanding of the various 
college initiatives and their 
interdependence. 

• Recognize more consistently 
the accomplishments of staff.
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Category 5:  Leading and Communicating 

5C1 – 5C2 Context  
As described in the Organizational Profile (P-
01), Edison functions within a policy governance 
format lead by our nine-member appointed 
Board of Trustees and president. A traditional 
hierarchical leadership system is reflected in the 
organizational chart at the end of that section. 
(Figure O-10)  In reality, Edison’s leadership and 
communication systems are a blend of the 
traditional along with our continuing efforts to 
decentralize decision-making by providing 
recommendation/decision-making opportunities 
at all levels throughout the college community. 
 
The President’s Cabinet is comprised of all vice-
presidents, executive directors, the dean of the 
Darke County Campus, the ESEA president, the 
chairperson of the Academic Senate, and a 
classified representative.  Semi-weekly, agenda-
driven meetings are scheduled wherein the 
president and Cabinet share issues related to all 
phases of the college’s operation.  Each Cabinet 
member is charged with posting information 
pertinent to his/her work area within a designated 
Blackboard discussion site where faculty and 
staff can access information and offer input.  
 
All deans and the Academic Senate chairperson 
are represented in a weekly Dean’s Council 
where discussions include sharing from the 
President’s Cabinet and working through the 
basic academically-related eventualities of 
divisions and departments.  These administrators 
are likewise charged with posting relevant 
information onto a Blackboard discussion site 
where divisional faculty and staff can have 
access to updated discussions and decisions. 
 
Also feeding this communication process are 
numerous standing committees, some listed in 
Figure 5-1.  All of these committees are cross-
functional; many include community and student 
members. 

  

 
 
From a functional perspective, the leadership and 
communication systems extend even further into 
the college fabric via multiple cross-functional 
CQI process teams facilitated by the Coordinator 
of Institutional Effectiveness.  Over 50 teams 
have been used during the past five years to 
address classroom, administrative, and 
operational issues.  Approximately eighteen 
teams remain active, including teams reviewing 
distance learning, academic deficiency, computer 
laboratory deployment and upgrade, purchasing 
process, hiring/placement, and parking.  These 
teams are accountable to the CQI Steering 
Committee, a cross-functional team of twelve, 
chaired by our college president.  
 
In addition to the Blackboard postings, meeting 
minutes are posted as attachments to the daily 
Update and are categorically posted in Public 
Folders or on the CQI Webpage.  Meetings occur 
one-on-one, departmentally and divisionally at 
various intervals.  Academic Senate meetings, 
ESEA meetings, and special topic sessions also 
support our communication efforts. 

5C3 
Figure 0-3, Employee Working Core Values, 
presents the performance expectations designed 
and agreed to by faculty and staff during the 
academic year 2001-2002.  Again, this process 
involved eight all-staff forums facilitated by our 
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president.  Since that time Employee Working 
Core Values posters have been made using group 
photographs to highlight those representing or 
considered to be moving toward such 
characteristics as excellence, integrity, and joy. 
 
Our line leadership is also measured by the 
Leadership Characteristics resulting from an 
AQIP 5 Team Action Project. (Figure 1-6)  
Those are supported through our on-going 
Servant Leadership curriculum in which most 
line leaders participate. 
 
Board approved policies; administrative 
decision-making, legal updates, and our 
mentoring of new employees reflect Edison’s 
intent to abide with ethical and legal practices. 
 
Social responsibility is defined through our 
mission statement, Figure 0-2, and represented 
by our willingness to be flexible and agile in our 
offerings and their delivery formats and in our 
public disclosure of business practices. Our 
support of community is shown through our 
employee participation in such things as the 
United Way, community blood drives, the Red 
Cross, Relay for Life, and 9-11 and Katrina 
Relief efforts.  Individual employees maintain 
membership in various service-related 
organizations, i.e., Rotary, Kiwanis, Altrusa, or 
provide volunteer service such as court-
mandated mediation.  

5P1 Processes 
Aligning mission, vision, and values is 
accomplished by developing strategies that 
support our KPIs, as reflected on our 
Dashboard/Balanced Scorecard. Since students 
are our primary customers, their needs and 
expectations become primary drivers in our 
annual strategy development processes. 
 
Planning meetings and retreats occur throughout 
the year but are especially prevalent during our 
budget preparation.  At that time initiatives 
“bubble up” from individual or department levels 
and are juried at the President’s Cabinet level.  
Should a budget request involve more than 
$5000, it must be supported by a strategy map 
and action plan that reflects the alignment with 
mission, vision and values, as well who is 
responsible, the timeline for 
deployment/completion, and how dollars will be 
spent. 
 

Initiatives may also “trickle down” from the 
President, being stated in his annual President’s 
Address, or other administrators perceiving an 
academic or operational need.  
 
All major initiatives within the college are 
monitored through our Edison Communication 
Repository that is accessible by all staff.  
Progress is shared within meetings and special 
presentations, such as the monthly Board of 
Trustees meeting. 

5P2 
Becoming more of a teaching-learning 
organization committed to providing a learner-
centered environment is an Edison goal.  
Consequently, all employees are encouraged to 
offer new ideas for program development, 
partnership development, and improved or 
expanded support services.   
 
Our academic and student development areas 
search for opportunities to develop new 
programs, articulation agreements, transfer 
options, and bridging programs that will support 
students and enhance their educational options.  
For example, we have joined in partnership with 
Franklin University for four-year degree options 
and with Bluffton University for MBA 
completion, all on Edison’s campus. 
 
To support our service to students, professional 
development funds, tuition assistance, and 
tuition reimbursement are available to faculty, 
administration, and classified staff.  Likewise, 
during faculty duty days prior to each semester 
and throughout the semester, different 
professional growth opportunities are sponsored 
by the Professional Development Committee, 
Information Technology Services, and on a 
departmental level. 
 
Cross-functional process team membership is 
determined not only by stakeholder perspective, 
but also as a means of enhancing skills sets and 
global understanding of employees with growth 
potential.  

5P3- 5P4 
College direction and those strategies most 
supportive of that direction are set by the Board 
of Trustees and president in terms of Ends 
Statements. ( See Figure 5-2)  The specific tasks 
or projects used to move toward those ends are 
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determined through consultation with different 
bodies within the college.   
Student Ends 

• High Quality 
• Transfer success (annual 

survey) 
• Career graduates employment 

placement and salary (annual 
survey) 

• Employer satisfaction of career 
program graduates (annual 
survey) 

• Pass rates for graduates 
requiring licensure and 
certification (tracked annually 
for nursing graduates, etc.) 

• Career program viability 
(determined by periodic 
program review) 

• B&I training and programming 
satisfaction by both recipients 
and employers 

• Accessible 
• Penetration rate (% of recent 

college-bound HS graduates 
enrolling at Edison)  

• Yield rate (% of received 
applications vs. those who 
matriculate) 

• Success of developmental 
students upon engaging regular 
college curriculum 

• Affordable 
• Annual tracking of tuition and 

fee ranking  
• Scholarship and financial aid 

awards annual tracking 
 
Community Ends 

• Economic Development 
• Recognized as valuable partner 

of regional business and 
industry 

• Volume of annual training 
tracked  

• Cultural Development 
• Recognized as premier center 

for regional cultural education 
and presentation 

• Program development progress 
 

Figure 5-2 
Ends Statements 

 

Edison is committed to data-informed decisions 
and therefore, utilizes our Dashboard/Balanced 
Scorecard, our Colleague software, surveys and 
forums, and our CQI process team 
results/recommendations to support decisions 
made within the institution.  Several on-going 
groups such as the President’s Cabinet, the 
Dean’s Council, standing committees (Figure 5-
1), the Academic Senate, divisional and 
departmental meeting units, and CQI process 
teams offer new initiative or improvement 
suggestions.   Each of these groups provides 
input and justification, often in terms of strategy 
maps and action plans, to the appropriate 
oversight body.  The President’s Cabinet and the 
Academic Senate report directly to the President, 
and CQI process teams report to the CQI 
Steering Committee which the President chairs. 
The Dean’s Council is responsible to the Vice 
President of Education and standing committee 
recommendations are directed to the Vice 
President for Education or the college president.   
Divisional/departmental issues bubble up 
through the Dean’s Council and are addressed 
there or moved to the Cabinet level, depending 
on the nature of the issue.  Survey information, 
forum dialogues, and area-specific task forces 
report results to the initiator to be taken forth 
appropriately.  
 
When recommendations are supported by data, 
are aligned with our mission, vision, and values, 
and are within Edison’s financial means, they are 
generally accepted.  Even though decision-
making is being driven lower into our 
organizational structure, our president is 
ultimately accountable for all decisions and is 
therefore informed by those directly accountable 
to him. 
 
Our president gives a Fall Address each year that 
describes our status on current initiatives, new 
initiatives, and related issues pertinent to the 
global college.  Those addresses are posted to the 
CQI Webpage and referred to by leadership 
throughout the year as a guiding document that 
encourages a systems approach to aligning 
activities throughout the organization. 
 
Data reflecting our KPI status is posted to our 
Dashboard/Balanced Scorecard within 2 weeks 
of its availability. For example, individual course 
retention statistics are reflected on the 
Dashboard/Balanced Scorecard within two 
weeks after grades have been issued.  This 
allows those in need of such to have the most 
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current information supporting their decision-
making processes.   
 
Meeting minutes are available in Public Folders, 
on the CQI Webpage, and sometimes in the daily 
Update.  Relevant points from meetings are 
available in the Edison Communication 
Repository which includes a discussion board.  
Interactive video and conference calling provide 
strong communication links between campuses 
and with remote employees.  Special topic 
informational sessions, the Academic Senate, 
and the ESEA also provide informational sharing 
that supports decision-making. 

5P5 
Edison employees are aware of the importance of 
clear and effective communication.  We utilize 
several strategies such as email, distribution lists, 
Public Folders, and area-specific web pages.    
Our Edison Communication Repository, a CQIN 
project, was developed to further encourage 
information sharing and to support our valuing 
people efforts.  We understand that those not 
aware of campus activities sometimes feel less 
valued.  We also understand that better 
communication supports our desire to consider 
multiple perspectives of issues during our 
decision-making processes. 
 
Leadership associated with each group is 
responsible for sharing with members of that 
group.  In addition to emails and phone calls, this 
is supplemented by meetings and face-to-face 
sharing. The cross-functional nature of many of 
our teams aids in this communication process. 

5P6 
Communication of institutional expectations 
begins with the President’s Fall Address.  It is 
then supported through meetings and 
conversations at the Cabinet, divisional, 
departmental, and individual levels.  Initiatives 
are expected to be in alignment with vision, 
mission, and values, and supervisors work with 
individuals to verify this alignment during the 
performance review process.  Although the 
evaluation process varies among the employee 
groups, consistencies of direction and 
organizational alignment with the overall 
mission of the college are common discussion 
elements.  
 
Following monthly Board of Trustee meetings, 
our president summarizes the actions taken and 

the implications of those actions and reports 
them to the college community via email.   
 
Senior leaders, as well as faculty and staff, are 
generally active in community service and 
involvement.  Edison is well represented in area 
service organizations such as Rotary, Lions 
Club, Altrusa, the YMCA board, Habitat for 
Humanity, area business boards, and 
professional organizations. Through our 
Community Activities Office, we participate in 
community-wide activities such as Corporate 
Challenge, Relay for Life, Crop Walk, winter 
coat drives, and school supply projects. 

5P7 
Leadership abilities are encouraged, developed, 
and strengthened among Edison employees 
through a multitude of ways.  Academic deans 
recommend individuals for participation in the 
Great Teachers’ Retreat and for other leadership 
positions at the regional and state levels.  A 
three-person committee lead by the Vice 
President for Administrative Services 
recommends classified personnel to a similar 
leadership development retreat, the Great 
Classified Retreat.  Faculty or administrative 
employees may be sponsored for Leadership 
Piqua, or Leadership Troy.  All faculty and staff 
are encouraged, and supported financially, in 
professionally-related leadership activities at the 
regional, state, and national levels.  Tuition 
assistance or reimbursement dollars can be used 
for approved courses of study or leadership 
programs.  Of course, our Professional 
Development Committee plans and implements 
regular professional workshops. 
 
Cross-training of classified personnel is practiced 
in several office settings, i.e., Student 
Development, the dean’s offices, Faculty 
Support, and the Darke County Campus.  This 
practice allows a broadening of skill-set 
characteristics supporting leadership 
development.  Full-time faculty members may be 
given a flex contract that provides release time or 
additional compensation to perform 
administrative tasks that can help in developing 
their leadership abilities.  These contracts are 
voluntary, renewable, and may lead to 
promotion. 
 
Line administrators are required to participate in 
the on-going Servant Leadership program.  The 
curriculum for this program revolves about the 
desirable Leadership Characteristics defined 
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during an AQIP 5 Action Project. (See Figure 4-
3) Training modules incorporate readings and 
discussion, reflection writings, presentations 
from outside vendors, and active participation 
sessions. 
 
Edison does not have a formal process for 
communicating best practices for leadership. 

5P8 
Edison has no formal leadership succession plan.  
All job positions, along with their academic, 
skill-set, and experience requirements are posted 
internally at the same time they are externally 
advertised.  Some internal candidates have been 
promoted into leadership positions. 

5P9 – 5R1 
In February 2005, the Baldrige-based, “Are We 
Making Progress?” survey was offered, scored, 
and published to our Dashboard/Balanced 
Scorecard.  It provided baseline data for 
determining employee satisfaction in the area of 
leading and communicating.  The results are 
listed in Figure 5-3. 
 

This survey will be provided employees, full- 
and part-time, each February.  Survey responses 
will be stored and analyzed through Zoomerang 
in the Edison Communication Repository.   
Results will be posted within Employee 
Satisfaction of our Dashboard/Balanced 
Scorecard. 
 
Our capital campaign feasibility study during 
March 2003 provides a second source of data for 
leadership effectiveness. 
 
Figure 3-3 displays external perception of 
Edison’s leadership performance, while Figure 
5-4 reflects the internal perspective.   
 

Overwhelmingly Favorable College 89% 
Favorable Administration 51% 
Faculty Caring 69% 
Edison Board 57% 

 

Foundation Board 72% 
 N=29 
 

Figure 5-4 
Capital Campaign—Internal 

Source: Capital Campaign Feasibility Study 2003 
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5R2 
When reviewing our Dashboard/Balanced 
Scorecard it is apparent that all performances 
meet within 5% or surpass determined targets.  
Because our targets have been set based upon 
governmental standards or cohort averages, we 
are pleased yet realize current targets may need 
to be re-evaluated. 
 
As a member of the Continuous Quality 
Improvement Network, Edison is participating in 
a national benchmarking initiative that should 
provide additional data for comparative 
purposes. 

5I1 Improvements 
Data from surveys measuring employee 
satisfaction of our leadership and its 
communication practices is analyzed by the 
Coordinator of Institutional Effectiveness and 
reported to the college president.  He reviews 
data and discusses results and possible strategies 
for performance enhancement with his Cabinet.  
Edison’s president also meets regularly with the 
Academic Senate leadership, the ESEA 
leadership, and classified representatives to gain 
a broader perspective of workplace issues. 
 
Examples of strategies used to increase 
leadership/communication effectiveness include 
monthly opportunities for rank and file 
employees to interact with our president, the 
Edison Communication Repository, the selection 
of Action Projects, and training in the use of 
quality tools that might be used to study issues, 
prioritize actions, and establish appropriate target 
metrics. 

5I2 
With regard to our current results, the targets we 
set are to improve our performance each time we 
administer a survey document.  We are 
supporting these target points with strategies that 
encourage communication, providing a basis for 
better understanding within our employee base.  
We believe better understanding of what is being 
done, how it is being done, and how it aligns 
with our overall mission, vision, and values, will 
enhance employee satisfaction. 
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Category 6:  Supporting Institutional 
Operations 

6C1 Context 
Figures 6-1 and 6-2 list the key processes which 
support student and administrative needs for 
Edison Community College.  Also listed are 
stakeholder needs and supporting operations.  
These align with our KPIs (Figure 2-2) and our 
college mission. 

 

6C2 
The student support services and administrative 
support services listed in Figures 6-1 and 6-2 
represent the organizational infrastructure that 
allows Edison to provide for stakeholders A 
personal experience, a rewarding education. 

These are the day-to-day activities that support a 
positive learning environment for students and 
employees. 

6P1 Processes 
Edison capitalizes on several different sources to 
determine changing support needs for students.  
Sections 1P9 and 3P1 define some of these 
processes.  When needs have been identified 
through surveys, focus groups, staff 
recommendations, etc., discussion and 
prioritization of issues renders action plans to 
address the desired objective.  Major initiatives 
are monitored through the Edison 
Communication Repository, and all initiatives 
for change are reviewed for progress at 
departmental levels.  Communication of plans 
and progress is available for the college 
community via the Repository, the Update, and 
meeting minutes. 

6P2 
Section 3P3 specifically addresses identifying 
changing stakeholder needs.  These processes 
include surveys, needs assessments, focus 
groups, program review processes, advisory 
committees, and one-on-one community contact.  

6P3 
Approximately 50 support processes have been 
reviewed and re-worked by cross-functional 
process teams since 2001.  Some of these 
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processes were brought forth because of urgent 
need, such as our conversion to Datatel’s 
Colleague, and some because of stakeholder 
dissatisfaction, such as perceived inequities in 
the hiring/transfer policies of the college.  In any 
case, requests for process team commission is 
juried by the CQI Steering Committee, and if 
deemed truly cross-functional in need, assigned 
with representative stakeholder membership.  
The team sets timelines and determines the CQI 
tools to be used in the process review.  Once a 
recommendation is complete the CQI Steering 
Committee reviews the process and recommends 
its implementation.  
 
New process deployment is communicated 
through attachments to the daily Update, through 
meeting minutes posted to the CQI web page, 
through a CQI Process Manual (both online and 
hard copy), and in some cases, through 
Presidential memo.  Special training sessions are 
scheduled for those processes requiring updated 
skills, i.e., Blackboard upgrade training for 
faculty. 
 
Day-to-day oversight of process deployment is 
managed by the appropriate managers.  The 
driving CQI process team will meet periodically 
to verify process compliance and review 
processes for additional improvements.  If a 
process is anticipated to require substantial 
change in approach or deployment and will have 
major impact throughout the campus, it may be 
charged as an AQIP Action Project, such as our 
revamping of online learning requirements for 
both faculty and students. 
 
Because Edison is committed to continuous 
quality improvement, we take seriously input 
from stakeholders.  We are also cognizant of our 
need to contain costs in view of diminishing state 
support.  The creation of online catalogs and 
student handbooks, online grade distribution, 
expanded childcare services, and new laboratory 
deployment are examples of our responsiveness 
to changing stakeholder needs. 

6P4 
In addition to specific surveys, measurements, 
and reviews conducted by individual units to 
evaluate effectiveness, the Dashboard/Balanced 
Scorecard reveals gaps in performance or failure 
to reach projected targets. Area leadership is 
responsible for reviewing the results and in 
conjunction with the department workforce, 
developing an action plan to address the 

shortcoming.  This may be done departmentally 
or divisionally, but will be discussed and juried 
at the Cabinet level. 

6P5 
Figures 6-1 and 6-2 indicate process measures 
collected and analyzed on a regular basis.  Most 
of these measures are reflected within the 
Dashboard/Balanced Scorecard. 

6R1 Results 
Spring of 2006 will be the first time Edison has 
employed a nationally-normed survey document 
that measures student satisfaction with college 
services.  To this point in time, we have used a 
graduation survey as our primary means of 
documentable data.  Figure 3-2 reflects data 
collected in spring 2004 and spring 2005.  Prior 
to 2004 a different survey was used and is 
therefore not being utilized to establish trend line 
results.  
 
Financial aid availability is of paramount 
importance to most of our student body.  
Approximately 39% of Edison students receive 
student aid in some form or another,  Figure 6-3 
shows an increase in aid dollars since 2002.   
 
 02-03 

Students 
03-04 

Students 
02-03 

Dollars 
03-04

Dollars 
 
3rd Party 293 310 50,350 562,466 
ECC 
Scholarships 272 222 308,766 287,082 
ECC 
Waivers 16 104 17,802 61,114 
Outside 
Scholarships 116 138 100,664 111,714 
Federal 1,148 1,363 3,624,279 5,200,102 
State 533 651 477,651 449,429 

        
Figure 6-3 

Financial Aid Sources and Awards 
Source: Office of Student Financial Aid 

 
Technology is being integrated into as many 
areas of the college as possible in order to 
improve efficiency and to enhance stakeholder 
access.  Such things as online 
application/registration, online advising, and 
online grade access compliment smart 
classrooms, computer laboratories, and the 
Internet Café.  Technology expenditures are 
posted in Figure 6-4. 
 



Category 6-53 

 

 

6R2 
Student satisfaction with administrative support 
services is reflected in Figure 3-2, Graduation 
Survey. Figure 6-5 reports employee responses 
from Category 6, Process Management, of the 
“Are We Making Progress Survey” of February 
2005. 
 
Specific office areas seek performance data at 
various intervals.  Faculty Support and 
Information Services did so in May, 2005. (See 
Figure 7-2) 
 

 
Grant dollars provide opportunities for program 
and service initiatives that otherwise might not 
be possible because of diminishing state funding.  
These dollars have provided Edison funds to  

enhance such things as an expanded 
Childhood Development Center and 
play area; to develop a regional 
learning network initiative, a 
computer-based mathematics 
learning center, a blended course 
learning format, and an Internet Café; 
and to purchase equipment/facilities 
for development of a plastics 
program and laboratory, and smart 
classrooms.  (Smart classrooms are 

equipped with a computer, a data projector, and 
Internet connection). 
    
 2002 2003 2004 
Federal 
Supplemental 
Educational 
Opportunity 
Grant 41,900 43,800 53,026 
Federal 
Work-Study 28,131 69,469 64,860 
Federal Pell 
Grant 1,394,675 1,837,881 2,329,691 
Vocational 
Education 24,770 27,597 27,164 
Tech Prep 89,297 99,279 96,780 
Total 1,578.773 2,078,026 2,571,552 
 

Figure 6-6 
Grant Funding 

Source: Business Services 
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The opportunities for improvement provided by 
grant dollars have encouraged faculty and staff in 
their efforts to maintain a cutting edge learning 
environment. 

6R3 
We have no comparative data. 

6I1 Improvements 
Edison improves its processes and systems for 
institutional support through daily and semester 
monitoring of KPIs reported in the 
Dashboard/Balance Scorecard.  Gaps in 
performance are reviewed and often action plans 
for correction or improvement are initiated at 
departmental or divisional levels.  Progress on 
those plans is monitored at the unit level as well 
as the Cabinet level. 
 
We proactively address performance trends by 
encouraging faculty and staff to bring back from 
professional development experiences ideas that 
might be tailored to Edison’s organizational 
structure.  New ideas are considered and 
supported if they fit into alignment with Edison’s 
mission, vision, and values.  An example would 
be our Student Development Department’s 
physical re-organization and cross-training effort 
to facilitate better customer service.  This was an 
outgrowth of CQIN Summer Institute, 2002. 

6I2 
Short-term and longer-term targets are set as a 
part of our annual planning/budgeting activities.  
Work units, departments, or divisions determine 
improvement projects and the necessary support 
processes to promote teaching and learning 
throughout the organization.  All initiatives are 
prioritized at unit and Cabinet levels and 
actualized within budgetary restraints.  
 
Plans and results are communicated through 
email, meetings and meeting minutes, and our 
Edison Communication Repository.
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Category 7:  Measuring Effectiveness 

7C1 Context 
Collection and storage of student and employee 
records are managed through our Datatel 
Colleague platform and software.  The college’s 
financial information is likewise stored within 
this system.  Datatel consultants worked with a 
core group of Edison employees to set up the 
system and to deliver continuing training as 
needed.  System access is password protected 
and available according to work-related needs. 
Information within our Datatel system may be 
available as a generalized report or a specially 
designed query.  Output format is variable and 
can be determined according to need.  
 
Information drawn from Datatel is used to build 
and maintain our Dashboard/Balanced 
Scorecard.  Its format reflects a snapshot view 
and a drill-down process for analyzing our 
performance of our KPIs. (See Figure 2-2).  The 
Dashboard is accessible to the general public via 
the Internet and the college community via a web 
link.  Balanced Scorecard access is password 
protected and accessible based upon work-
related needs. 
 
Also drawn from Datatel is student information 
for our instructional platform, Blackboard 6.3. 
Our Blackboard data base is monitored through 
an educational network managed by the 
University of Cincinnati.  Blackboard access is 
password protected but all faculty, adjuncts, and 
academic administrators may enter the system. 
 
Another data system extension from Datatel 
information is WebAdvisor, a platform for 
application to the college, course scheduling, 
registration, and grade access.  It also provides 
access to personnel information such as accrued 
vacation and sick leave.  It, too, is password 
protected but all students, faculty, academic 
administrators, and student development 
personnel have access to various aspects this 
system. 
 
Narrow-focus data collection in the form of 
surveys is collected and stored within 
departments or shared folders within our intranet 
system.  Our Public Folders, the Edison 
Communication Repository, and program 
interest inventories are examples. 
 

Support services for these storage centers are 
provided by the Edison ITS Department, the 
University of Cincinnati, and Datatel. 

7C2 
Our key institutional measures for tracking 
effectiveness are reflected as our Key Process 
Indicators (KPIs) and monitored through our 
Dashboard/Balanced Scorecard, Figure 2-2. 
While our data is limited in some areas, we have 
baseline data in all areas and are attempting to 
gain benchmark criteria that will support our 
performance targets. 

7P1 Processes 
Edison selects, manages, and utilizes information 
drawn from numerous sources to support student 
learning.  Direct measures of student 
performance are the primary focus, however.   
 
Entry-level assessments are required in areas of 
reading, writing, mathematics, and computer 
literacy to determine appropriate placement into 
general education and/or developmental classes.  
Classroom assessments are on-going to monitor 
formative learning.  Exit-assessments in the form 
of capstone courses, internships, and/or licensing 
examinations are used within many Edison 
programs. 
 
An Edison graduate is expected to exhibit the 
student core values listed in Figure 1-1.  Writing, 
oral communication, ethical behavior, and some 
aspects of diversity appreciation are currently 
measured.  Faculty are strongly encouraged to 
provide active learning opportunities within the 
classroom, as well as service learning options, if 
appropriate.  Team-based assignments 
incorporating problem-solving, project design, or 
case study analysis support the development of 
critical thinking skills, inquiry/respect for 
learning, and teamwork.  Direct measures of 
these core values are being researched by the 
Assessment Committee.   
 
Supporting these direct measures of student 
learning are those issues reflected as KPIs, such 
as retention, completion, and student satisfaction.  
This information is used for operational and 
strategic planning at classroom, department, 
division, and Cabinet levels. It helps define 
strategies for enhancing our program offerings, 
developing and implementing new programs, 
discontinuing programs, and reaching out into 
our service area to provide better service, 
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especially through our Business and Industry 
Center. 
 
Additionally, there are data requirements for our 
external reporting at state, federal, and special- 
interest agency levels.  This data is reported 
through our Office of Institutional Research. 

7P2 
Work units and academic departments determine 
the information and data needs they have.  Once 
needs are identified, either reports are requested 
from the Institutional Research Department, 
special department queries are built, or increased 
access is  given to such data sources as the 
Dashboard/Balance Scorecard or to Datatel. 
 
If data is not available through in-house sources, 
assignment of data collection will be given to an 
individual such as the Director of Institutional 
Research, the Director of Advising and Transfer, 
or the Coordinator of Career Services. 
 
Process team improvement data on process and 
outcome measures are gathered and analyzed as 
teams monitor their implemented process 
designs.  That data is shared with work areas 
most impacted and the global organization, if 
appropriate.  The Edison Community College 
Marketing Committee shares data it secures 
through the marketing process with the 
appropriate college departments or the overall 
college community.  These data sources 
supplement data identified by work unit as 
necessary for informed decision making. 

7P3 
Edison seeks key comparative data and 
information from within and outside academe to 
ensure performance effectiveness, especially as it 
relates to our KPIs. 
 
One source of comparison is through our chosen 
Ohio community college cohort made up of nine 
higher education organizations similar in size, 
resource availability, and program offerings.  
These have been used to determine KPI targets 
in many areas of retention and completion. 
 
We are a part of a dashboard development 
project with other CQIN organizations that will 
provide national benchmarking capabilities.  It is 
hoped that that resource will be available during 
the 2005-2006 academic year.  Other national 
sources of comparative data include such 

organizations as those sponsoring the licensing 
examinations in nursing or certification 
examinations for Microsoft or CISCO. Some 
state and national data are available through our 
required reporting sites. 
 
Edison is trying to improve the quality and 
regularity of performance data on transfer 
students to those college and universities within 
the state. Wright State University is beginning to 
work with us and has reported that Edison 
transfer students perform at a higher level of 
achievement than do native Wright State 
University students.  This data provides us with 
information on how well we are preparing 
students to move into the four-year university 
setting. (Figures 1-9 and 1-10) 
 
During spring 2006 Edison will implement the 
Noel-Levitz Student Satisfaction Survey on a bi-
annual basis.  This will provide us with 
nationally-normed, comparative data for many 
areas of college service.  Currently available 
comparative data indicating cost per FTE is 
displayed in Figure 7-1. 
 
 
Cost per FTE 

CLRK (Clark State Community College) $3,731.72
CNST (Cincinnati State Technical) $2,982.41
EDSN (Edison State Community College) $3,343.45
JEFF (Jefferson Community College) $4,150.84
NSCC (Northwest State Community) $3,328.56
SSCC (Southern State Community ) $3,095.70
TRRA (Terra State Community Col) $3,726.62
WSCC (Washington State Community) $4,588.33 

 
Figure 7-1 

Available Comparative Data 

7P4-7P5 
Institutional-level evaluation of data occurs at 
the Cabinet and Board of Trustees levels.  These 
are primarily gap analyses between actual and 
targeted performances and against meaningful 
comparative data, including in-house trends.  
Differences are examined and moved to 
divisional or departmental units if appropriate. 
 
Across the college, regular reviews of KPI status 
through the Dashboard/Balanced Scorecard or 
through department specific reports such as 14th 
day enrollment provide opportunities to take 
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corrective action before a negative trend is 
established. 
 
At work unit, program, or discipline levels, 
deans monitor closely enrollment trends, 
retention, completion, and student learning.  Our 
Career Services personnel support these efforts 
by keeping close watch on area and state-wide 
employment trends that might impact our 
program offerings. 
 
Our participation in AQIP has provided a venue 
for comparing Action Projects and Action 
Project results with other colleges and 
universities.  Feedback on our Action Project 
Updates has supported our improvement efforts. 
 
Likewise, the Baldrige-based “Are We Making 
Progress” survey was used in February 2005 to 
determine baseline levels of our performance 
excellence framework deployment. Those results 
have been reported in part throughout this 
document and are being used throughout all 
levels of our organization to drive strategic 
change. 
 
CQI-related information, including AQIP, is 
shared openly across the campus.  KPI data is 
accessible to all employees.  We have a systemic 
drill down mechanism to address initiative 
planning and implementation. 

7P6 
The effectiveness of our information system is 
maintained by Administrative Services, the 
Information Technology Systems Department, 
the Computer Replacement Fund committee, and 
our hardware and software vendors.  Funds for 
support come from the General Fund, the 
Computer Replacement Fund, an assessed 
technology fee, departmental budgets, and grant 
dollars. 
 
The primary administrative system is kept 
current through daily and weekly patches and 
updates, and the system version is updated 
during the rollout period and prior to the removal 
of version support.  The systems are protected by 
a variety of security methods including physical 
security, hardware-based firewall usage,  
password changing, encryption, and security 
certificates. 
 
Adequacy is determined through audit 
procedures, both annual and special purpose.  
Hardware is evaluated by manufacturer and 

software system vendors who make 
recommendations.  Faculty and staff request 
hardware and software changes needed to 
address the changing technology needs of 
programs such as AutoCad and CISCO. 
 
Our commitment to provide current technology 
and applications for all users, whether in faculty 
or staff offices or in classrooms and laboratories, 
is evidenced by our five-year replacement 
practice for PCs and supporting technology.  
Edison’s wireless access allows students to use 
Edison laptops or personal laptops in the 
cafeteria, in study lounges, in classrooms, and in 
hallway gathering areas. 
 
Training for faculty, staff, and students is 
available when new software is introduced, such 
as moving from Blackboard 6.1 to 6.3.  This 
reduces software-related problems in the 
classroom as well as in office areas.  The Internet 
Café supports students with technology 
questions, being manned by student workers or 
CIT interns. Administrative Support personnel 
are also available for student and employee 
support for software issues and our 711 Help 
Desk provides technology support for employees 
during open hours. 
 
Since most of our data collection is entered into 
Datatel by our trained office personnel managing 
that data on a daily basis and then exported to 
other storage sites rather than re-entered, we 
have confidence in the accuracy and integrity of 
our information.  Levels of security provide 
limited access to critical data banks. 
 
Edison’s LAN agreement, signed by all 
employees, interns, and student workers, ensures 
that each person is aware of and acknowledges 
understanding of the expectations of 
professional, responsible, legal, and ethical use 
of the college’s technology resources.   
 
Our technology recovery plan includes automatic 
backup for data once per 24-hour period. A full-
system backup is done weekly and stored in a 
bank safety deposit box, being in compliance 
with state audit requirements. 

7P7 
Internal user satisfaction is monitored through 
ITS customer satisfaction surveys and through 
Track-It analysis of work orders, 
repair/replacement cycles, and training needs 
evaluations. ( See Figure 7-2) 
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ITS Customer Service

% Extremely Satisf ied

% Very Satisf ied

% Satisfied

7R1 
 

    
Figure 7-2 

ITS Customer Service  
Source: ITS Customer Satisfaction Survey May 2005 

 
 
Figure 7-3 portrays Track-It, 711 Help Desk 
Reports which reflect monthly requests for 
technology support since August 2003. 
 

 
 

Figure 7-3 
Track-It, Help Desk Database 

7R2 
At this time Edison does not have a process in 

place for a comparative evaluation of its 
information system.  We hope our CQIN 
alliance will provide such a venue through 
its dashboard project.  Other possibilities 
rest in the Datatel Users Groups to which 
we belong. 
 
We encourage our technical staff to remain 
current with new hardware and software 
possibilities.  They participate in regional 
and national training seminars and are 
members of listservs that encourage 
information sharing. 

7I1 Improvements 
Improvement of our processes and systems 
begins with our Administrative Services and 
ITS Departments.  Line leadership meetings 
are scheduled weekly to discuss customer 
service needs throughout the college.  
 

Other mechanisms include: 
 
The CRF Committee meets periodically to 
support technology needs of the classrooms in 
particular, and faculty input is paramount in 
these discussions. 
 
Edison’s Marketing Committee tracks 
effectiveness of various technology-based 
marketing strategies including our website, hits 

to the website and its sub pages, and email 
communications.   
 
A Distance Learning Process Team meets 
each semester to improve online 
instruction support to our learners. 
 
Our Professional Development Committee 
provides and monitors training for faculty 
teaching online, using the Blackboard 
platform. 
 
The English Department provides and 
monitors training for faculty using 
ConnectWeb as a teaching platform. 
 
Our ITS Department has been reorganized 

to allow specialization in areas such as CISCO 
Telephony, Blackberry support, office/classroom 
PCs, and Datatel.  This promotes better customer 
service. 
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7I2 
Targets are set through the prioritizing of 
proposals taken to the Cabinet and supported by 
a strategy map and action plan that defines 
responsibility, timelines, and anticipated costs.  
 
Current targets and improvements include the 
purchase of a new server, opening access to more 
WebAdvisor capabilities, and the bookstore 
point of sale system. 
 
The culture of Edison is becoming more 
participatory and collaborative as we continue to 
live our quality adventure.  This facilitates 
communication through our cross-functional 
teams, our communication processes, and our 
tendency to appreciate the skill sets and thought 
processes of those with which we work. 
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Category 8:  Planning Continuous 
Improvement 

8C1 Context 
Edison’s 5-10 year vision is to expand our 
capabilities as a learning organization, thereby 
better serving our stakeholders on campus and 
throughout our service area.  We are working 
toward more diverse and more plentiful 
partnerships with area education organizations 
and businesses so that we may develop 
opportunities for learning and personal growth 
that support our stakeholders’ changing needs. 
 
Our requirement of supporting initiatives 
through a strategy mapping/action plan format, 
with discussion at multiple levels throughout the 
organization, ensures our strategies will be 
aligned with our mission and vision, Figure O-2. 
AQIP Action Projects, CQIN projects, and 
individual work plans determined during 
evaluations also support our continuous quality 
efforts. 

8C2 
Our mission, and vision, Figure O-2, and our 
Strategic Guide, accepted by the Board of 
Trustees in October of 2000, provide the context 
for planning and continuous improvement.  
Figure 8-1, Initiatives, lists some of the strategies 
to be refined and implemented during the 2005-
2006 academic year.  Also listed are individuals 
ultimately accountable for the project and 
intended timelines. 
 

8P1 Processes 
Edison’s strategic planning process is guided by 
our mission and vision within the parameters set 
by our Strategic Guide.  This process is loosely 
structured but still allows us to establish strategic 
priorities, to address changing student and 
stakeholder needs, and to enhance our 
performance according to both in-house and 
external benchmarks.  It is our relatively small 
size and our collaborative workplace 
environment that allows this structure to serve us 
well. 
 
Planning processes may be longer-term such as 
those for technology replacement or facility 
expansion/renovation, while other processes are 
annual, operational goals. Figure 8-1 reflects 
some strategies representative of both categories. 

The strategic initiatives are monitored through 
our Edison Communication Repository, 
accessible by all Edison employees. 
 
The drivers of all these strategies are increased 
student learning, market share, revenue 
availability, and student and stakeholder 
satisfaction. All faculty and staff are given 
opportunities for input regarding innovation of 
college programs and/or services.  The 
President’s Cabinet reviews all proposed 
initiatives to be certain they are in alignment 
with our mission, vision, and values, prioritizes 
those initiatives, and builds a budget of support. 

8P2 
Basic strategies are aligned with our KPIs and 
are developed at department and division levels.  
These may change somewhat during the year 
because of changing circumstances, but remain 
consistent with our overall goals. The tracking of 
measures within our Dashboard/Balanced 
Scorecard by our administrative staff allows 
corrective action to be taken if strategies reflect 
performance gaps. 
 
Agility/Responsiveness/Adaptability represent 
an Edison Employee Working Core Value 
cluster.   With statewide budget cuts to higher 
education over the past six years, Edison has had 
to be agile, to be responsive, and to be adaptable 
on several occasions.  Also, our service area 
economy has been negatively impacted by plant 
closings and resulting unemployment that 
surpasses the state average.  These external 
factors, and others, present challenges that may 
demand a change of plans, but not of direction. 

8P3 
Action plans are developed at work unit, 
department, or division levels and bridge 
between process and outcome.  Edison uses a 
strategy mapping and action plan development 
process that is posted to the Edison 
Communication Repository for public review.  
Action plans include assignment of 
responsibility, timelines, and budget needs.   
Progress on action plans is monitored by the 
President’s Cabinet and reported to those areas 
of the college directly related to the action being 
taken.  The college’s Board of Trustees is also 
kept aware of progress on key project designs. 
 
In addition to college-wide monitoring, 
individuals or departments responsible for 
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initiatives reflect the progress made in self-
assessment aspects of our employee evaluation 
process. Depending upon goals achieved, this 
may impact upcoming action plan development. 

Funding sources are a key factor impacting our 
action plan development and deployment.  
Operational dollars are allocated within the 
budget development process while capital 
funding is awarded on documented need.  Grant 
dollars supplement many new and/or emerging 
initiatives.
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8P4 
Aligning planning processes with overall 
institutional strategies is managed at work unit 
and department levels through the development 
of their short- and longer-term action plans.  This 
alignment is verified at the Cabinet level when 
department and divisional budgets are juried for 
budgeted dollars. 

8P5 
Performance projections for institutional 
strategies and action plans are determined by 
review of local and regional trends, analysis of 
data from our Ohio community college cohort, 
and the review of benchmarks available through 
networking with AQIP- and CQIN-member 
organizations. Department and division leaders 
evaluate the projections for their reasonableness 
and the President’s Cabinet finalizes the plan for 
presentation to the Board of Trustees. 

8P6 
As a part of our planning process, resource needs 
are identified at the work unit or department 
level.  These needs become a part of the required 
strategy map and action plan proposal to the 
Cabinet, and at that point, enter into the process 
of prioritization and funding.   

8P7 
Edison provides multiple opportunities for 
training and development of its employee base to 
ensure its readiness to address changing needs 
and expectations of our student and stakeholder 
base.  Figure 8- 2, Professional Growth 
Opportunities, lists some of those opportunities. 

8P8 
Measures of effectiveness for our systems for 
planning continuous quality improvement are 
both indirect and direct. Indirect measures would 
include the updates that are presented to the CQI 
Steering Committee of each CQI process team, 
each AQIP Action Project team, and the CQIN 
project team.  Adherence to timelines and 
documentation of results are components of 
those updates. 
 
Divisional deans report to the Dean’s Council on 
departmental and divisional progress on 
initiatives and the Vice President of Education 
carries that information to the President’s 
Cabinet level.   

Tuition assistance/ 
reimbursement 

All employees 
including 
adjuncts 

Conference/workshop 
attendance  

All employees 
including 
adjuncts 

Technology training in 
Blackboard, Datatel, CAS, 
IP Telephony, etc. 

All employees 
and students 

Cross-training within 
departments and divisions 

All employees 

Faculty in-service All full-time 
and adjunct 
faculty 

Brown bag Informational 
Series 

All employees 

Wellness initiatives All employees 
and students 

Safety Seminars All employees 
Legal Updates Administrative 

and faculty 
personnel 

On-demand training issues All employees 
Servant Leadership Line leadership 

 

CQI Process, AQIP, and 
CQIN team memberships 

All employees 
and student 
stakeholders 

  Figure 8-2 
 Professional Growth Opportunities 
 
A more direct measure would be the results from 
the Baldrige-based, “Are We Making Progress” 
survey or our in-house Valuing People Survey. 
Results are listed in Figures 4.5, 4.6, 5.3, 6.5, 
and 8.4. 

8R1 
Results posted on our Dashboard/Balanced 
Scorecard reflect our progress in reaching target 
measures for our determined key process 
indicators.  Because our dashboard was just 
implemented in December 2004, our baseline 
data is limited.  A summary of some of those 
results is listed in Figure 8-3. 

8R2 
Performance projections for key measures 
related to some institutional strategies are listed 
in Figure 8-3.  These performance projections 
are reviewed throughout our planning cycle for 
corrective action, if necessary.  Projections, 
although determined in good faith, are 
susceptible to unexpected changes in service-
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area demographics, workplace conditions, and 
funding availability. 

8R3 
Edison currently resources four categories of 
comparative data:  internal trend, Ohio 
community college cohort, state, and national. 
As we continue to build our data bases and 
network with other institutions through such 
organizations as AQIP and CQIN, we hope to 
enlarge our cadre of resources including the 
benchmarking of non-educational organizations.  
At this point our continuous quality 
improvement journey is young enough that we 
have only baseline data in many instances.  We 
are improving. 

8R4 
Planning system effectiveness is evidenced by 
our continued credit count and head count 
increases.  Internal satisfaction is measured to 
some extent by employee responses on the “Are 
We Making Progress Survey.”  Those responses 
are displayed in Figure 6-5, Process 
Management.   

8I1–8I2 Improvements 
Edison sets targets for improvement based upon 
feedback from surveys, forum discussions, and 
comparative data analysis.  Our goal with our 
community college cohort, state, and national 
targets is to exceed the mean score.  With 
employee satisfaction measured by the Baldrige-
based “Are We Making Progress” survey, it is to 
score 1 or above. Student satisfaction targets 
currently are 90% satisfaction is each area.  That 
may be modified after our initial use of the Noel-
Levitz Student Satisfaction Survey in spring of 
2006. 
 
If a performance gap is identified, an action plan 
is developed to address the performance issue.  
This action plan will be developed and deployed 
at the organizational level appropriate with the 

accountability being assigned to the unit 
or area supervisor.  In some instances 
multiple action plans may be initiated 
throughout the college community. 
 
Initiatives, accountability, timelines, and 
results are communicated through 
meetings and their posted minutes, email 
listservs, newsletters, and the Edison 
Communication Repository. Each of these 
communication resources supports our 

premise that varied venues of communication 
provide knowledge and understanding of our 
initiatives and their alignment with our mission, 
vision, and values, which in turn encourages 
employee participation and satisfaction. 
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Category 9: Building Collaborative 
Relationships 

9C1 
Key collaborative relationships that support our 
educational programs and services are listed in 
Figure 9-1.  Some representative measures and 
results figures are also listed. 
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9C2 
These collaborative relationships create 
opportunities for students in both educational 
and business arenas.  Linkages among 
educational organizations allow for ease of 
transfer, program completion, and degree options 
beyond the associate degree level.  Employment 
opportunities are enhanced as a result of close 
communication and information sharing relative 
to job skills needed and behaviors expected of 
those entering the workforce.   

9P1 Processes 
Edison creates, prioritizes, and builds 
relationships by researching possible 
partnerships that provide opportunities for 
innovation with other educational organizations, 
with our communities, and with business and 
industry.  As listed in Figure 9-1, Edison has 
partnerships with public schools in areas such as 
Tech Prep and PSEOP and with higher education 
for Bachelor’s degree and Master’s degree 
programs (Franklin University, Urbana 
University, Bowling Green University, 
University of Cincinnati, and Bluffton 
University).  Our community service learning 
projects (Bruckner Nature Center) and our 
practicum/clinical experiences (Upper Valley 
Medical Center) encourage a continuing 
communication with our communities, while 
contract training supports our connection with 
area businesses.  Working with the Upper Valley 
Joint Vocational School, Edison builds 
educational options and programming, along 
with support services for area displaced workers. 
All the partnerships listed in Figure 9-1 support 
our mission. 

9P2 
Partnerships are monitored for their continuing 
vitality through open discussions, surveys, and 
participant performance results.  Information 
gained from these sources becomes a part of our 
continued planning and provides insight into 
possible changes needed to better meet 
stakeholder expectations.  

9P3 
Considerable effort is made to build and 
maintain working and social relationships among 
college employees.  Our president encourages 
use of his open-door policy and meets regularly 
with the leadership of the Academic Senate and 
the ESEA.  He likewise meets with 

representatives of the classified staff.  Bi-
monthly there are college-wide breakfasts with 
the president, and on alternating months a late 
afternoon social hour. 
 
Our Vice President of Education attends 
Academic Senate meetings to address questions 
and concerns of that body.  Other administrators 
representing academics and student development 
are generally in attendance and often make short, 
informational presentations regarding initiative 
actions. 
 
The wide use of cross-functional team design 
also promotes a camaraderie that might not 
develop within an organizational structure more 
linearly focused.  The President’s Cabinet, the 
Dean’s Council, the Curriculum Committee, the 
CQI Steering Committee, all CQI process teams, 
and employee search committees are 
representative of many college areas and provide 
opportunities to share, to learn, and to grow as a 
college body.   
 
Other relationship building activities include our 
new employee orientation process, our annual 
recognition dinner for years of service, 
recognition of accomplishments, birthdays, and 
other special occasions in our daily Update, 
retirement recognition, the adjunct faculty 
banquet,  the planned activities of Joy 
Committee within Student Development, the 
Community Activities Committee, and the 
Professional Development Committee. 
 
When disagreements between employer and 
faculty occur, they may be handled through a 
formal grievance policy found in the Agreement 
Between Edison Community College and the 
Edison State Education Association.  All 
employees may share concerns and make 
suggestions through the Edison Communication 
Repository.  Those registered concerns are 
monitored and addressed or re-directed by the 
CQIN team responsible for the development and 
implementation of that site. 

9P4-9R1 Results 
 
See Figure 9-1. 
 

9R2 
Edison has limited comparative data for 
measures of collaboration.  Those available are 
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largely indirect measures such as external 
customer satisfaction, Figure 3-3, and 
penetration rate, Figure 3-5.  Those direct 
measures available are found in Figure 9-1. 

9I1 Improvements 
We improve our partnership relationships 
through constant monitoring of our performance 
and of stakeholder satisfaction.  This is done 
through face-to-face meetings; end of course 
evaluations by participants, and by meeting 
legislative and accreditation standards. 

92I 
Targets for improving our collaborative 
relationships may be established at different 
levels.  The Board of Trustees, President’s 
Cabinet, Dean’s Council, or department/division 
primarily affected may determine a reasonable 
target.  AQIP Action Project teams determine 
targets in those project designs where external 
collaboration is a key factor.  
 
Generally speaking we use as targets increased 
participation or student success, and/or increased 
revenue generation.  If using our Ohio 
community college cohort, state, or national 
results, we hope to exceed the mean at this time.  
Eventually we hope to be best in class in several 
areas, especially those that support our brand, A 
personal experience, a rewarding education.  
 
Communication of results and improvements 
occurs through meetings and their posted 
minutes, area media, and the Edison Web page. 


