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09-15-2009 Created 12-23-2009

10-31-2011 Version 2

Project Goal

The team, assisted by individuals and off ices throughout the College, w ill develop a series of advising and mentoring experiences for
displaced w orkers w ho are f irst-time college attendees.  Experiences w ill include, but not be limited to the follow ing:  1) the promotion
of "Advising as Teaching;" 2) specif ic retention activities for the targeted group; and 3) encouraging and promoting the ongoing
development of a broader First-Year Experience.

Reasons For Project

The economic condition w ithin our service area is depressed and many of those having lost their jobs have focused skill sets so are
unable to f ind w ork outside their specif ic f ield of training.  With the help of area, state and national programs, a large number of these
persons are coming to the community college for certif icate or degree programs.  Many of those entering Edison are f irst-time college
attendees and have limited understanding of how  to navigate the college environment.  In an effort to support those students and
enhance their opportunities for success, specif ically trained and dedicated advisors and mentors w ill:  1) help them successfully
engage in and complete the various administrative tasks required of incoming; 2) increase their preparedness for academic
engagement; and 3) encourage them to establish relationships w ith various departments on the campus (admissions, enrollment
services, f inancial aid, career placement, etc.) These actions are likely to ensure both their academic success and comfort.  The
desired result of these efforts should provide support and a level of comfort that w ill result in increased retention and completion of
student goals. 

Organizational Areas Affected

Advising Resource Center, Admissions, Financial Aid, Learning Center, College Library, Full-time faculty.  Committee structures related
to helping students learn, i.e., Curriculum Committee.

Key Organizational Process(es)

The College w ill more f inely hone its abilities to identify and serve displaced w orkers w ho are f irst-time college attendees during the
admissions’ and advising’ processes.  Involved faculty members w ill become more diversity-conscious in their training to identify the
needs of this special student population. The College’s overall service tow ards the general student population involved in First-Year
Experience activities w ill be informed and enhanced.

Project Time Frame Rationale

During the Fall of 2009 basic processes and the First-Year Experience course w ill be developed, evaluated, and deployed. During the
Spring 2010, semester the College personnel (both Administrative and Faculty) w ho w ill participate in the project w ill be identif ied and
trained.  It w ill also allow  time for the target audience to be identif ied, a cohort established, and a control group identif ied.  The trial
cohort w ill begin fall semester of 2010.  Spring semester of 2011 w ill allow  for tracking of students both in the cohort and control
groups, and the tabulation of data.  Summer of 2011 w ill be utilized to summarize results, draw  conclusions, and reassess the Action
Project’s progress.

Project Success Monitoring
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Advising reports, student course grades, possible student satisfaction survey instruments, and retention reports w ill be used to
ascertain the success of the Action Project.

Project Outcome Measures

The College w ill expect that student retention of this cohort from the initial semester to second semester w ill 10% higher than the
control group (e.g. retention of 14 out of 20 in the cohort, as opposed to 12 out of 20 in the control group).

Project Update

Project Accomplishments and Status

The project w as intended to increase retention of displaced w orkers w ho are f irst-time college attendees by developing a series of
advising and mentoring experiences that w ould promote “Advising as Teaching” and inform the College’s ongoing development of a
broader First Year Experience program.  The action project w as view ed as likely to ensure the academic success and comfort of a
Cohort group of students, ultimately resulting in the College retaining more of them as continuing students.  The College sought to hone
its abilities to identify and serve displaced w orkers w ho are f irst-time college attendees during the admissions’ and advising’
processes.  Involved Faculty members w ere to become more diversity-conscious in their training, to identify the needs of this special
student population.  The College’s overall service tow ards the general student population involved in First Year Experience activities
w as to be informed and enhanced.  The College expected that retention of the Cohort students from the initial semester to their second
semester w ould be 10% higher than the control group (e.g.  retention of 14 out of 20 in the Cohort, as opposed to 12 out of 20 in the
control group) as a result of its efforts. Retention reports and student satisfaction survey instruments w ere used to ascertain the
success of the Action Project.   Given that f irst-time college attendees have little or no experience understanding how  to navigate in
the college environment, this action project targeted the Cohort w ith specif ically trained and dedicated advisors and mentors w ho
attempted to 1) help them successfully engage in and complete the various administrative tasks required of incoming students 2)
increase their preparedness for academic engagement, and 3) encourage them to establish relationships w ith various departments on
the campus (admissions, advising, f inancial aid, career placement, learning center, library, etc.)  The follow ing four pieces w ere sent
to Cohort students the f irst w eek of classes, both via snail mail and e-mail: 1) A personalized w elcome letter. 2) A “Navigating Edison”
handout, individualized w ith the student’s name, and containing photo’s and contact information for a subject specif ic Faculty Advisor,
Librarian, and Professional Tutor, as w ell as the Distance Learning Director, and a Career Services advisor specif ic to the student. 3)
A “Navigating Edison Roadmap” document (also made available electronically via Blackboard and on the Admissions Department
w ebsite).  The document w as intended to spell out for students the process by w hich they navigate entering the Edison educational
environment. 4) A term-specif ic, printed “term planner” w ith important dates.  The follow ing three pieces w ere made available
electronically:  1) A “Navigating Edison” w ebpage, w ith a compass of dynamic links.  (A dynamic image f ile w as developed depicting a
compass over w hich w ere superimposed the various departments and activities pertinent to First Year Experience students in their
orientation process).  2) Datatel’s E-Advising module w as implemented and utilized to assist in guiding the individual student journey at
Edison.  (The softw are is geared to the student’s academic major.  In essence, the Advisor plugs in the student’s ‘goal’.   Students then
get a ‘road map’ of the courses they should take semester by semester to arrive at their goal.)  3) A “Navigating Edison” site w as
developed in Blackboard in w hich all Cohort students w ere ‘enrolled’, and w hich contained all aforementioned documents, as w ell as
discussion threads pertinent to the Cohort’s student journey, information literacy tutorials from the Library, study skills information from
the Learning Center, and other relevant documents from various administrative departments.  Targeted e-mails w ere sent to Cohort
students throughout the term, serving as timely reminders regarding important ‘due dates’, for example, in the administrative process. 
The Action Project Committee met early in 2011 to assess retention statistics and review  results of the outcomes’ satisfaction survey
instrument.  The Dean for Arts & Sciences w as in attendance, as many of the issues discussed pertained to his involvement in

remedial educational initiatives, GEN101, 1st Year Experience, etc., on campus.  The Committee began by review ing the list of 20
Cohort students as compared w ith the 20 control students.  Of the 20 in the control group, one never attended, one transferred at the
end of the Fall 2010 term, and one did not return due to f inancial aid ineligibility.  Of the 20 in the Cohort, tw o never attended, tw o did
not return for personal reasons (one dealing w ith a complicated divorce, and one to care for an ailing parent), and one ‘dropped out’
for no know n reason.  Thus the Cohort in actuality consisted of 18 students of w hom 15 w ere ‘retained’ (83%), and the control group
consisted of 19 students, of w hom 17 w ere ‘retained’ (89%).  It became immediately apparent that ‘retention’ alone should not be
considered as the sole judgment of the effectiveness of the initiatives put forw ard in the Action Project.  The Committee then turned its
attention to review ing results of the online “Survey Monkey” instrument administered both to the Cohort and control groups at the end
of the Fall 2010 semester.  Essentially, the Cohort students w ere asked how  valuable they found each of the pieces of the initiative
w ere to them, w hile the control students w ere asked to imagine how  valuable they might have found those same pieces had they
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been provided.  Response rates w ere 56% for the Cohort (10 of 18) and 37% for the control (7 of 19).  Students f irst w ere asked
how  valuable they found the snail-mail packet containing a hand signed ‘cover letter’ of introduction and w elcome, a handout
individualized w ith the student’s name (containing photo’s and contact information for a subject-specif ic Faculty Advisor, a subject-
specif ic Librarian, a subject specif ic Professional Tutor, the Distance Learning Director, and a Career Services advisor), the
“Navigating Edison” roadmap document, and a “term planner” w ith important dates.  70% of Cohort students found the packet to be
‘very’ valuable, w hile 67% of control students believed it w ould be ‘very’ or ‘somew hat’ valuable.  Despite the positive response, the
Committee view ed the production, preparation, and dissemination of the packets to be too consuming of time, resources, and
personnel to be continued.  The handout containing photos and contact information w as alone highly successful, w ith 90% of Cohort
respondents stating ‘very’ valuable.  How ever, this piece is the most taxing in terms of time, resources, and personnel.  The Committee
discussed the possibility of using Outlook’s ‘business card’ feature as a method of pushing out contact information to students
electronically instead.  Both Cohort and control groups overw helmingly expressed a preference for receiving the packet of materials
as attachments to an e-mail, rather than in hard copy as snail-mail.  This prompted discussion of Edisonohio.edu e-mail addresses,
w hich are issued only to students w ho have already registered.  Edison’s application (pre-registration) asks for a personal e-mail
address, and that this information is captured and utilized for communication purposes.  These personal e-mail addresses need to be
utilized by Student Services as a means of conveying advising information prior to registration.  (Post-registration, it w as also noted
that 90% of respondents found periodic e-mail reminders regarding dates and issues to be ‘very’ or ‘highly’ valuable).  The ‘roadmap’
document and Navigating Edison compass on the w ebsite w ere equally successful (90% each).  The Committee discussed the
possibility of merging the roadmap w ith the compass by arranging the compass in a logical order of progression.  The resulting
‘journey’ map w ill be integrated into the GEN101 syllabus.  Curiously, w hile respondents claimed the Blackboard repository of helpful
documents w as ‘very’ valuable (90%), login statistics contraindicated this, show ing that only 44% of the students ever logged into the
site, and opened almost none of the pages.  In short, the Blackboard site w as abandoned, despite several e-mail reminders to
students, and Committee members initiating discussion threads in the site soliciting Cohort participation.  Not a single Cohort student
posted to any of the three discussion threads initiated by a Committee member.  Remediation of students’ computer skills w as raised
as an issue for further exploration.  Furthermore, these f indings contra-indicated the eff icacy of GEN101 w ere it to be delivered
online.  Finally, despite the fact that subject-specif ic Librarians proactively e-mailed each of their assigned Cohort students individually
on tw o separate occasions to make personal introductions and invite the students to stop by the Library to meet, and the Professional
Tutors and Faculty Advisors made similar contacts, the number of responding Cohort students reporting having had actual meetings
w ith any of these professionals w as no higher than that of the control group.
The project w ill be retired after the review  and a new  Category 1 project w ill be activated.

Institution Involvement

The team, comprised of the Registrar, Director of the Learning Center, Associate Vice President for Academic Information, Assistant
Professor of Psychology,  Instructor of Mathematics, Director of Advising, Academic Vice President, and Coordinator of Admissions
met several times during the last academic year to develop the project and related materials.  Team membership demonstrates our
commitment to and the principle of Leadership Support.  The CQI Steering Committee regularly review ed and monitored the team's
discussion and activity. The Registrar and Associate Vice President of Academic Information developed the chronological emails and
the Director of Advising implemented the Datatel E-Advising module.  The principle of Broad-based Involvement w as supported by
involving others in addition to the team members: The Director of Institutional Research identif ied the cohort and the control group; the
Director of Distance Learning created a First Year Experience course site in Blackboard.  Professional librarians and tutors w ere
assigned cohort students and emailed their respective students throughout the term.  Faculty Advisors w ere asked to contact
advisees personally and assist w ith scheduling.

Next Steps

The Action Project: “Increasing Retention of Displaced Workers Who Are First Time College Attendees”, under Category 1, Helping
Student Learn w ill be retired follow ing its review .  Recommendations from the project team  have either been implemented, or are in the
process of implementation.

Resulting Effective Practices

The fact that the Blackboard repository for First Year Experience resources w ent virtually untouched dispelled the myth of online
delivery.  While Edison must continue to ensure basic computer literacy and access to electronic communications (e-mail, etc.), it is by
no means a foregone conclusion that GEN101 w ill be successful in an online format.  Instead, indications are that an information
literacy module, for example, w ill better serve students embedded in every course site rather than existing in its ow n Blackboard
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‘course-site’ shell.  Edison is in the process of revising its GEN101 curriculum.  Given the success of the dynamic Navigating Edison
compass in this action project, it has already been integrated into a GEN101 syllabus.  The Committee noted that all four of the Cohort
students w ho completed the GEN101 course w ere retained.  This may indicate effectiveness of the GEN101 course as a retention tool
in and of itself—one of the primary reasons w hy it w as initially implemented.  The Committee agreed that it is time to study w hether the
GEN101 can be tied to other markers of student ‘success’.  Clearly there w as a common thread betw een the AQIP 1 Action Project
Committee w ork, the AQIP strategy project, and Edison’s overarching First Year Experience project.  Demonstrating the principle of
Responsiveness, effective Fall 2011 all entering students testing into a remedial section of Math or English (or both) are automatically
registered for a section of GEN101.  Furthermore, Edison’s C.A.R.E.  (Completion, Access, Retention and Engagement) initiative
identif ied “Utilize teaching/technology/small class sizes to develop Cohorts of FYE/GEN101S ‘underprepared’ students” as a w orthy
project.  Additionally and supporting the principle of Promoting Collaboration, a potential alignment w ith the ABLE (Adult Basic Literacy
Education) initiative w as revealed as a possible future initiative.  (ABLE courses are ‘pre-college’, non-credit free classes in things like
English, math, and keyboarding).  Finally, Edison’s Developmental Education Committee (tw o members of w hich served on the Action
Project Committee) has been informed by the project’s f indings.  The fundamental lesson learned from this action project w as that
maximizing and ‘maintaining’ headcount is not the primary goal of retention.  This project helped Edison reformulate its definition of
retention:  “Retention is the act of providing instruction, services, and support that enable students to identify an educational goal and
overcome barriers to its attainment”.

Project Challenges

The Committee mutually agreed that the Cohort and control groups w ere numerically too small to allow  for a meaningful statistical
sampling to be derived.  Thus the hoped-for retention rates—w hich might have been realistically borne out by a Cohort of, say, 100
students—w ere not present w ith such a small group, nor w ere the retention rates pertinent to ‘success’ of the action project, given
the individual variables contributing to non-return.  Generally speaking, this AQIP 1 Action Project resulted in gleaning information
valuable to Edison’s AQIP 3 (Understanding Student and Stakeholder Needs).  For example, the Committee noted the diff iculties inherent
in ensuring that students w ho are in need of GEN101 actually register for it.  Personal e-mail addresses captured prior to registration
on the application form w ill hereafter be utilized by Student Services as a means of conveying advising information prior to
registration.  The Committee also noted the diff iculties inherent in how  to promote student engagement.  Despite repeated contact via a
variety of media, students did not respond as might be hoped or anticipated.  Instead of view ing personal contact as having failed, the
contact needs to be timed for the ‘teachable-moment’/’point-of-need’ w henever possible, exhibiting the principle of Foresight.  For
example, it is one thing for a Librarian to contact a student at the beginning of the term to offer assistance, and quite another thing
w hen the same Librarian contacts the same student w hen the student has just been given a research assignment that w ould benefit
from the Librarian’s assistance.  Similarly, the Committee faced a similar challenge ensuring enthusiastic Faculty Advisor participation. 
Usage of the new  Datatel E-advising module w as not as robust as had been hoped, and further training opportunities exist for its
maximal implementation and effectiveness.  Edison needs to promote the ‘Advising as Teaching’ mindset, and utilize the technology that
facilitates it.  Given the nature of ‘open enrollment’ and online registration, the College w as not positioned to advise Cohort students
prior to their registering themselves for classes.  Thus only four of the tw enty Cohort students (20%) ‘self-advised’ into registering for
GEN 101—a course w hich ideally all tw enty of them should have taken in their f irst term.  This has now  been remedied by GEN101S
being declared a co-requisite for incoming students w ho test into any remedial section.

Update Review

Project Accomplishments and Status

Edison Community College (ECC) should be commended on undertaking such a w orthy project.  As ECC discovered, w hen w orking
w ith this particular cohort, there are a variety of reasons that students do not, or cannot participate in the service offered.  Retention
efforts w ith this cohort can be a challenge.  Of the cohort that did reply and participate, it is obvious that the information presented
w as highly appreciated and the feedback regarding using e-mail vs hard copy is valued.
 
The elimination of the Blackboard site based on the log-in data w as w ise, considering it w as rarely accessed.
 

Institution Involvement

ECC did an excellent job of engaging a variety of faculty, staff and administrators w ith this project.  The idea of having the faculty
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advisors making personal contact w ith their advisees goes a long w ay in encouraging the advisees to participate and engage.
 

Next Steps

Again ECC is commended for implementing project team recommendations in a timely manner.
 

Resulting Effective Practices

The indication that a stand-alone, e-based information literacy module may not be the best w ay to deliver information to this particular
cohort is a signif icant outcome.  It may be better served embedded into every course.  Not all students are comfortable w ith e-based
learning, and w ith this particular cohort that lack of comfort may be higher than a “typical” student.  Displaced w orkers may not be as
w eb savvy and probably have less time on their hands w hen compared to the more traditional-age college student.  One might
conclude that an online delivery format w ould be easier for these students to access and use; how ever, based on their particular
demographic that may not be the case.
 
Incorporating the “Navigating Edison” compass into the Gen101 curriculum is an excellent idea and, as noted, may help w ith retention.
The idea of continuing to study the GEN 101 course as a retention tool should be explored and may produce some valuable
information.
 
The ECC team has learned a valuable lesson w ith the undertaking of this project and their definition of w hat retention is.  For most
students, having an educational goal is critical for keeping them in school.  Yes, w e are here to help students overcome the barriers
that may interfere w ith attaining their educational goal.  Excellent observation!
 

Project Challenges

The observation that your sample size may have been too small is signif icant and if  this type of project is resurrected in the future, a
larger sample size is recommended. 
 
As discussed, there are a variety of w ays to contact students in an effort to have them engage in any given activity, and depending
on the student, some w ays w ork better than others.  For this particular cohort it may be necessary to have personal contact w ith the
student via the phone or face to face on campus.
 
Faculty participation is alw ays a challenge.  Some become highly engaged and some feel no sense of ow nership.  Developing and
promoting the “Advising as Teaching” mindset is a positive move; how ever, you may f ind w orking w ith select faculty more productive. 
Building participation in these activities into the faculty rew ard system w ill also go a long w ay tow ard incentivizing the faculty to
participate.  Obviously, that w ill have to be w orked out w ith the Provost's Off ice.
 
As noted, being an open enrollment institution does offer up some greater challenges; how ever, it appears you solved that problem by
listing GEN101as a co-requisite.  In doing this, one must be careful not to enhance the perception that being required to enroll in GEN
101 is a penalty.
 
The institution is making reasonable progress tow ard completion of the project and  development of an institution-w ide continuous
quality improvement culture
 
 

Project Outcome

Reason for completion

The project concluded as an Action Project w ith successful outcomes moved out to the respective academic areas.
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Success Factors

Successful aspects include the changes to the GEN 101S curriculum and corequisite requirement for all developmental education; the
defining retention; and, the concept Navigating Edison

Unsuccessful Factors

The small size of the cohort; ensuring that students w ho w ere in need of GEN 101S actually registered for the course; and student
engagement w ere all items that w ere considered challenges, and as such, perhaps less than successful.
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